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I. The Definition of Didactic 

          Didactics is one of the Sciences of Education. In particular, it deals with the processes of 

teaching and learning. It is different from other Education Sciences in that it concentrates 

specifically on how teachers, learners and knowledge interact and support one another. Because 

of this reason, it is a key subject in the teacher education curriculum. Given its emphasis it acts 

as a hinge between the general education subjects and the subject-specific 

disciplines, which make up the core of a teacher's knowledge. 

 Didactics is a “field of pedagogy that deals with theories, ideas, principles and 

instructions directed at successful conduction of educational process”. 
 The science, art or practice of teaching. A theory and practical application of teaching 

and learning. 

 

          Psychology helps teachers understand how students learn so they claim that Didactics is 

part of Psychology. For the same reasons, Pedagogy is concerned with how people are educated 

and they also claim that Didactics is part of Pedagogy. 

 

I. The Difference between an Approach, Method, Technique and Methodology 

          The terms approach, method, and technique are interrelated words. These concepts have 

been discussed by various scholars, among of which is Douglas Brown. The discussions 

were/are mostly intended to make a distinction between the three terms and to show the 

correlation between them. 

a. Approach 

          An approach is a set of assumptions, beliefs and theoretical views about the nature of 

language (Brown). In lay words, It’s Generally, a theory that attempts to explain how languages 

are learned. For example, behaviourism is a language learning theory that suggests that learning 

language occurs through a process of stimulus/response and reinforcement. 

 “An approach is an integrated set of theoretical & practical beliefs embodying both 

syllabus and method” (how learning a language takes place). 

 It represents the philosophy about both the theory of language and the theory of 

learning. 

b. Method 

         A method is a set of techniques or procedures that are used systematically with the aim of 

reaching efficient learning. A method is often based upon the premises of an approach (es). The 

audiolingual method is an example of teaching method; it is based on the premises of 

behaviourism. “how to conduct teaching and learning”. 

o A practical implementation of an approach. 

c. Technique 

          PPP (presentation, practice, production) is one of the famously known and most widely 

used techniques in language teaching. This Technique is characteristic of audiolingual method. 

It is therefore one of the many techniques of the audiolingual method. If a method is a set of 

techniques/procedures that are intended to make the process of learning fruitful, a technique is 

one single technique of a method. “It is a way of carrying out a task”. For instance; spider map, 

mind map, brainstorming, jigsaw… 

o Any of a wide variety of exercises, activities, or devices used in the language classroom 

for realizing lesson objectives. 

o Practice that operate in teaching a language according to a particular method. So 

technique is part and parcel of procedure. 

d. Methodology 

          A methodology is a set of classroom techniques, procedures irrespective of the particular 

method the teacher is using. A methodology is related to the teacher’s style and choice, it ‘s 
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personal and flexible and designed and adopted by the teacher according to the classroom 

circumstances, so the latter is using various techniques from diverse methods i.e. he does not 

stick to one specific method. 

          A method is official and designed by the experts. It includes a set of procedures and 

strategies which are fixed. A method has a specific technique for example Audiolingual method 

has its own techniques no more no less, so the teacher cannot modify or add anything. 

 

e. Procedure  

The step by step measures to execute a method. 

 

II. Learning Theories  

          Recently many psychologists have given great importance and focus to the learning 

theories, mainly because of the interesting and complex nature of the concept of learning, in 

other words, psychologists are intrigued by how the mind acquires knowledge. It is only if we 

know how knowledge is acquired, we will be able to use appropriate teaching and learning 

methods in the classroom. 

 

1. The definition of Learning 

          Wakefield (1996: 364) defined learning as: “a relatively permanent change in the 

behaviour of an individual based on his/her experiences or discoveries”. 

Thus, the process of experience and discovery lead to a new understanding of the world and 

ourselves and enables us to apply the acquired knowledge in new situations. 

Knowledge acquisition involves a process that transforms data from experience into organised 

information. 

 

2. Common learning theories  

          The ongoing debate as to how languages are acquired has resulted in the emergence of 

many theories, all of which intend to explain the intricate nature of language acquisition. Each 

of the theories proposed have tried to look at language from a different standpoint with the aim 

of having a full understanding of how languages are acquired. 

 

i. Behaviourism  

          Behaviourism is a learning theory that considers language to be a learned behaviour or 

habit which we acquire through a process of stimuli-response and positive reinforcement or 

punishment.  

Ivan Pavlov, John Watson and B.F. Skinner are considered the pioneers of this theory. 

They considered learning as a matter of “habit formation”. For them effective learning was a 

matter of reinforcing good habits, while errors were seen as bad habits. 

1) Operant Conditioning by Skinner 

          Skinner posited that learning happened through a three steps reinforcement cycle (the 

latter starts with a stimulus, which triggered a response in the organism ‘in our case humans’ if 

the response was correct it was to be reinforced positively, however, if the response was 

incorrect it was to be punished or negatively reinforced.) 

He invented ‘the operant conditioning chamber’ a maze with levers where rats and pigeons 

were put in order to study them, the process involved the animals in trying to get out of 

the maze by going through it, at some point there were levers which animals were 

supposed to press. If they press the right lever they got food (positive reinforcement), 

but if they press the wrong one they got an electric shock (negative reinforcement). Over 

time the animals learned to press the correct lever and stayed away from the wrong ones. 
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Operant conditioning: the use of pleasant consequences to control the occurrence of a 

behaviour. Skinner said “the reinforced actions are more likely to be repeated” 

 Skinner understood language as a series of habits to be acquired. He denied that the 

mind or internal cognitive process could have any kind of role in learning, because to 

him internal process could not be observed. They were rendered ineffective to analyse. 

Instead, he posited that we should focus on the overt observable effect of those mental states 

and study them as a proof of learning. 

 Contrary to Watson who focused on the stimulus that produced a response. Skinner 

focused on the behaviour (or the operant) and how it was reinforced. 

Positive reinforcement (praise, rewards…) strengthen behaviour or increases the likelihood 

that the behaviour will be repeated. Negative reinforcement or (punishment) pushes a child 

away from a behaviour.  

2) Classical Conditioning by Pavlov 

           Pavlov observed that if a piece of meat was placed in or near the mouth of a hungry dog, 

the latter would salivate because the meat provoked this response automatically. 

 The piece of meat is referred to as an unconditioned stimulus. 

 This response of salivating is referred to as an unconditioned response. 

 Other stimuli such as a bell will not produce salivation because these stimuli have no 

effect on the response in question, they are referred to as neutral stimuli. 

 Pavlov experiment showed that if a ‘previously neutral stimulus is paired with an 

unconditioned stimulus’, the neutral stimulus becomes conditioned stimulus and gain 

the power to prompt a response similar to that produced by the unconditioned stimulus. 

In other words, after the bell and the meat are presented together, the ringing of the bell 

alone causes the dog to salivate. This response is referred to as Classical Conditioning. 

 

3) The law of Effect by Thorndike 

          In many of his experiments, Thorndike placed cats in boxes from which they had to 

escape to get food. He observed that over time cats learned how to get out of the box more and 

more quickly by repeating the behaviour that led to escape and not repeating the behaviours 

that were ineffective. 

Thorndike developed his Law of Effect which states that ‘if an act is followed by a satisfying 

change in the environment (favourable effect) the likelihood that the act will be repeated in 

similar situations increases’ and vice versa. 

 

ii. Cognitivism  

          Cognitivism was coined by Canny. It came as a reaction to the behaviourist thought 

which ignores human’s innate capacity to acquire language which also neglects the mental 

process of learning. Cognitivism argues that language is not just a learned habit devoid of 

creativity. It also suggests that humans are endowed with LAD (language Acquisition 

Device) which helps them not only learn whatever language they want but also use them 

creatively and not just imitating what’s being said around them, this is because they are 

constantly using their cognitive abilities to think and creatively manipulate language. 

 

Cognitivism emphasize the idea “of making knowledge meaningful and helping learners to 

organize and relate the new information to the existing knowledge in Memory”.  

 Information Processing: focuses on how information is retrieved and stored in the 

mind. Learning is attained through rehearsal and consistent use of the information.  

 

iii. Innatism  

          Noam Chomsky’s view of language and language learning is termed ‘innatism’. 
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Innatism stated that humans are innately endowed with the power of language learning. 

 Chomsky stated that we humans are not born with a language, instead “our mind has 

the innate capacity to hypothesize and discover rules based on the language we have 

received”.  
 The ability to create new language depends on “intuitive knowledge of rules”. Given 

that children are exposed to ‘messy’ language in use. It is notable that with some ‘Trial 

and Error’, in relatively short period of time, children are able to discover rules of 

language which are inevitably correct. 

This realization led Chomsky to hypothesize about the existence of an innate ‘language 

acquisition device’ responsible for supporting the existence of a Universal Grammar, the latter 

shapes all human languages in much the same way as we are born with the ability to learn to 

run. 

 For Chomsky there is a difference between a Competence and Performance: 

Competence: knowledge of language, It’s an individual’s innate capacity and potential for 

language.  

Performance: the actual use of that knowledge for communication, it’s the specific way in 

which it is used by individual, group or community. 

 Our linguistic Competence allows us to create completely original sentences we have 

never heard of before. 

 

iv. Constructivism 

Jean Piaget is considered the pioneer of this learning theory. 

Schemata_ the things a child already knows, Ss connect new knowledge to an existing schema. 

Also Ss learn by doing rather than by being told.  

 Constructivism states that learners of language should construct knowledge of language 

by themselves through exposure to the world or people and to languages (experiences 

and interaction), in this way the learners improve their linguistic knowledge. Therefore, 

we can say that people learn from one another and not in isolation from others. 

Discovery approach (inductive), a teacher should not give knowledge to students but let them 

find it out by themselves. So, a teacher here is just a Guide. 

 Development precedes learning: humans need to develop their cognitive abilities then 

they can learn, in other words, until a learner reaches a cognitive stage in which s/he has 

certain mechanisms that will enable him/her to understand the language very well. 

According to Piaget, children shape their own conceptions of reality through continuous 

interaction with their environment. 

 Piaget carried out his studies with children and adolescents and concluded that Learning 

is a matter of two interrelated processes: Assimilation & Accommodation. 

Assimilation is the taking of new information or experiences and incorporating them into our 

existing knowledge bank or schemata. Encountering this new information causes an imbalance 

in our schemata. hence, through experiential process we progressively accommodate this new 

knowledge or experience so as to re-establish balance in our cognitive through a process called 

Accommodation. This process entails changing our existing schemata or ideas as a 

consequence of new knowledge or experience. 

          Piaget outlined several principles for building cognitive structures. During all 

developmental stages, the child experiences his/her environment using whatever mental maps 

s/he has constructed so far. If the experience is a repeated one, it fits easily (assimilated) into 

the child’s cognitive structure, so that the child maintains mental equilibrium. However, if the 

experience is different or new, the child loses equilibrium hence disequilibrium and alters 

his/her cognitive structure to accommodate the new conditions.  
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 The constructivist approach is based on the premise that: By reflecting on our 

experiences, we construct our own understanding of the world we live in. 

 The stages of Development 
          Piaget talked about the stages of development and stated that children move from one 

stage to the next through maturation and exploration, he identified the following stages: 

1. Sensorimotor stage (birth to 2 years of age) 

 Children experience the world through their five senses. 

 Children move from simple reflexes to progressively developing control over their 

senses. 

 Children do not know how things will react therefore they are always experimenting 

shaking things, putting them in their mouths or throwing them away. 

 Their learning is mainly by trial and error. 

 Children are very egocentric, i.e. they cannot perceive the world through other’s points 

of view. 

 

2. Preoperational stage (2 to 7 years old) 

 Motor skills are developed  

 Children’s imagination is at its peak during this period, but they cannot think logically 

yet. 

 Children can pretend, verbalize and understand past and future. However, cause and 

effect, time, comparison and other complex ideas are still out of reach. 

 The child is not able to construct abstract ideas and to operate on them solely in the 

mind. The child works with the concrete, physical situation in front of him. 

 Children are still egocentric, but this tendency decreases as they become older and begin 

to take perspective. 

 

3. Concrete operational stage (7 to 11 years of age) 

 Children begin to think logically if presented with practical, concrete aids. 

 Children gain new competencies in thinking and become involved in events outside of 

their lives. 

 The child can do subtraction, multiplication, division and addition of numbers. 

However, the ability to tackle a problem with several variables in a systematic way is 

unusual at this stage. 

 They are able to perceive the world from others’ points of view, the egocentric phase 

disappears. 

 

4. Formal operational stage (11 to 16 years old onwards) 

 Children develop their abstract thinking and are fully capable of using logical thinking. 

 They are able to understand methodology, formulate hypotheses, and think about 

possibilities and abstractions like justice. 

 Egocentrism has disappeared and replaced by a feeling of belonging to groups. 

 

v. Social Constructivism  

Levs. Vygotsky is considered the initiator of this theory. 

Zone of proximal development_ the range of skills that are a little bit difficult than what a 

student can do independently. 

Scaffolding_ changing the level of support to meet the ability of the child. 

 Vygotsky posited that children lean their first languages by interacting with more 

linguistically knowledgeable people, that is to say they learn by interacting with people 

who knows language better than children do, and through engaging within society.  



 
9 

 He also believed that both first and second languages are learned via social interaction. 

Environment is crucial in learning, so a learner has to be in productive interactive 

relationship with his/her peers, colleagues, parents… 

 Learning a language requires a mediation by more able party (parent, teacher, more 

knowledgeable peer) who provides a supportive framework for the learner until the new 

knowledge is appropriated at which point learning has occurred and the mediation can 

be removed. 

 Learning precedes development, that is to say learning helps students to develop their 

mechanisms. 

vi. Krashen’s theory 

           According to his theory, Steven Krashen stated that language is acquired through natural 

communication with others. 

Krashen’s theory of Second language acquisition consists of five main hypotheses: 

a) The Acquisition - Learning hypothesis  

According to Krashen there are two independent systems of foreign language performance: “the 

acquired system” and “the learned system”: 

 The acquired system or ‘Acquisition’ is the product of a subconscious process very 

similar to the process children undergo when they acquired their first language. It 

requires “meaningful interaction” in the target language. Natural communication in 

which speakers are concentrated not in the form of their utterances, but in the 

communicative act, (the messages they’re conveying and understanding). Language 

acquirers are not consciously aware of the grammatical rules of the language; but rather 

develop a ‘feel’ for correctness. “in non-technical language, acquisition is ‘picking up’ 

a language.  

Language, unconscious process developed through using language meaningfully. 

 The learned system or ‘Learning’ is the product of a formal instruction and it comprises 

a conscious process which results in conscious knowledge about the language, for 

example knowledge of grammar rules.  

Conscious learning or discovering rules about language. 

 A deductive approach is a teacher-centred setting produces learning. While an inductive 

approach is a student-centred setting leads to acquisition. 

 Language acquisition is the only way competence can develop. 

 According to Krashen, learning is less important than acquisition. 

 

b) The Monitor hypothesis 

          Language and acquisition play different roles, acquisition allows us to speak the 

language. The monitor comes from learning the language and is like a ‘mental editor’ checking 

out rules as we speak or write. 

 The monitor hypothesis explains the relationship between acquisition and learning and 

defines the influence of the latter on the former. 

 The monitoring function is the practical result of the learned grammar.  

 According to Krashen, the acquisition system is ‘the utterance initiator’, while the 

learning system performs the role of ‘the monitor editor’.  

 The monitor acts in a planning, editing and correcting function (it controls everything 

we want to utter before we produce it). when three specific conditions are met: 

The second language learner has sufficient time at their disposal, (no pressure). 

They focus on form, or think about correctness, (produce well-formed sentences). 

They know the rule. 

 

c) The input hypothesis 
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          Krashen attempts to explain how learner acquires a second language. The input 

hypothesis is only concerned with ‘acquisition’ not ‘learning’. 

According to this hypothesis, the learner improves and progresses along ‘the natural input’ 

when s/he receives second language input: that is one step beyond her/his current stage of 

linguistic competence. For example, if a learner is at stage “i”, then acquisition takes place 

when s/he is exposed to “comprehensible input” that belongs to level “i+1”. 

Learners receive language only in one way, this happens when they receive oral or written 

messages that they understand. 

 

d) The affective filter  

          Krashen claims that learners with high motivation, self-confidence and good self-image, 

a low level of anxiety and extroversion are better equipped for success in second language 

acquisition. However, low motivation, low self-esteem, anxiety, introversion and inhibition can 

raise the effective filter and form a ‘mental block’ that prevent the comprehensible input 

from being used for acquisition. In other words, whenever the affective filter is ‘up’ it hinders 

language acquisition, on the other hand, positive effect is necessary for acquisition to take place 

(not sufficient in its own) by may make the filter down.  

 

e) The natural order hypothesis  

          The grammatical structures follow a ‘natural order’ which is predictable. For a given 

language, some grammatical structures tend to be acquired early while others late. This order 

seemed to be independent of the learner’s age. L1 background, conditions of exposure… 

The natural order hypothesis states the order in which learners can acquire the grammatical 

skills before others. According to Krashen’s theory “what you teach may not be acquired If the 

student is not ready”. Therefore, it’s important that the teachers know where their student are 

in the learning process. 

 The learners acquire the language naturally and not artificially, it means that ‘there are 

substructures that must be acquired before others’, for instance, we cannot learn 

irregular verbs before regular ones. However, Krashen provides the opposite theory and 

he states that acquisition does not follow this order which means we still can start with 

irregular and then regular verbs. 

 For Krashen there is a natural order but when we design the syllabus and the textbooks, 

we are not obliged to follow this order. 

 

vii. Multiple intelligences theory  

“humans have several ways of processing information; (visual, verbal, musical, logical etc.)” 

a. The definition of intelligence 

          Intelligence is the ability to learn and understand new knowledge and information, or to 

deal with a new situation. Being able to acquire what you’ve acquired and learned so as to find 

solutions to new situations/ dilemma, and adapt with new environment. 

Intelligence is mixed abilities, classes, different learners’ mentalities, levels and backgrounds. 

According to Gardner: “we are all so different largely because we all have different 

combinations of intelligences”. 

 

b. Types of intelligences 

1) Naturalist intelligence: Designates the human ability to discriminate among living 

things (plants, animals). The ability to identify and distinguish among different types of plants, 

animals and weather formation that are found in the natural world. (understanding and passion 

for nature and its elements). 
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2) Musical intelligence: the capacity to design pitch, rhythm, tone. It Is the ability to 

produce, remember and make meaning of different patterns of sounds, and to be able to 

recognize simple songs, and vary speed, tempo and rhythm in simple melodies. (they 

express their feelings when exposed to music). 

3) Logical-Mathematical intelligence: the ability to calculate, quantify, consider, carry 

out complete mathematical operations. It is the capacity to detect patterns, reason 

deductively and think logically, develop equations and proofs, make calculations and 

solve abstract problems. 

4) Existential intelligence: Sensitivity, capacity to tackle deep Question about human 

existence as the meaning of life and death…  

5) Interpersonal intelligence: the ability to understand, interact effectively with others. 

To harmonize with others, to understand, perceive, discriminate between people’s moods, 

feelings, motives. 

6) Intra-personal intelligence: the capacity to understand oneself and one’s thoughts, 

desires, fears, capacities, feelings and to use such knowledge in planning and directing 

one’s life. (within oneself). 

7) Bodily-Kinaesthetic intelligence: the capacity to manipulate objects and use variety of 

physical skills, use of non-verbal language to express one’s feelings and thoughts. It’s 

the ability to use one’s whole body to express ideas and feelings, and facility in using 

one’s hands to produce and transform things. (people with such intelligence have control 

of their bodies and are able to handle objects in a skilful way. 

8) Verbal-Linguistic intelligence: the ability to think in words and to use language to 

express and appreciate complex meaning. It is the capacity to use words effectively, 

whether orally or in writing. This involves good mastery of language. 

9) Visual-Spatial intelligence: the ability to think in three dimensions, to perceive all the 

elements necessary to create a mental image of something. It’s the capacity to sense 

form, space, colour, line and shape. It has to do with pictures, either pictures in one’s 

mind or in the external world, photos, movies, drawings, graphic symbols, idiographic 

language. (use of imagination; to create a mental image of the external world). 

 

viii. Acculturation:  

          It was founded by John Schumann. Learning languages according to this theory is 

through adapting to a new culture. For example; immigrants from different countries when they 

come to a certain country, they learn the new language through engaging within that culture. 

 

III. Teaching Methods 

1. Grammar Translation Method (the classical method) 

          Grammar translation method is a method of second or foreign language teaching which 

makes use of translation and grammar study as the main teaching and learning activities. It is 

one of the most traditional method, dating back to the late 19th and early 20th centuries. It was 

used to teach Latin and Greek, also it was used for the purpose of helping students read and 

appreciate foreign language literature, but later on it had become the standard way of studying 

foreign language in schools.  

 The principles: 
 Classes are taught in the students’ mother tongue with little active use of the target 

language, (excessive use of MT through translation). 

 Much vocabulary is taught in the form of isolated word lists. 

 Little or no attention is paid to pronunciation, (communication isn’t a goal). 
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 Often the only drills are exercises is translating disconnected sentences from the target 

language into the mother language, (lots of mechanical repetition to reinforce 

structures).  

 Grammar provides the rules for putting words together, and instruction often focuses on 

the form and inflections of words, (emphasis on the structure of a language). 

 Little attention is paid to the content of texts, which are treated as exercises in 

grammatical analysis, (focus on grammatical structure within the text. So, the syllabus 

is structured-based). 

 Reading and writing are prioritized, little attention is given to speaking and listening. 

Therefore, reading of difficult classical texts begun early, (Ss can be introduced to 

reading right from the start, even before mastering listening and speaking). 

 Literary language is superior to spoken language. 

 The teacher’s role is “the controller” and the main source of knowledge and learning, 

(s/he is the superior authority in the classroom, and Ss are passive receivers of the new 

information). 

 Language learning provides a good ‘mental exercise’, and sharpens the students’ 

memory through memorization, (cognitive benefits).  

 Deductive teaching of rules. 

 Learning is facilitated through similarities between TL and NL, and it is also possible 

to find equivalent for all TL words, (Cognates=spelling, sound patterns that correspond 

between languages). 

 Very little student-teacher and student-student interaction, (everything is provided in 

the textbooks). 

 Accuracy is emphasized, (being accurate is crucial than being fluent). 

 

 Limitations: 

 The method does not help students enhance their communicative skills in language, 

(speaking or oral communication is neglected).  

 Extensive memorization of vocabulary lists containing the equivalent meaning of words 

in the TL, and unusable rules (conjugation, tenses and strict rules).  

 Not all teachers are good at translating and some don’t know students’ L1. 

 The use of first language keeps Ss under its dominance. 

 

 Techniques: 

 Translation of literary passage. Use of L1. 

 Reading comprehension questions (information – inferences opinion – personal 

experience).  Reading activities. 

 Synonyms/ antonyms. 

 Cognates, spelling/ sound patterns that corresponds between languages. 

 Fill in the blanks with vocabulary and grammar items. 

 Memorization: vocabulary words and their equivalents in the target language. 

 Deductive teaching of grammar rules. 

 Composition: writing skills. 

 

2. The Direct Method 

          The Direct Method receives its name from the fact that ‘meaning’ is to be conveyed 

directly in ‘the target language’ through the use of demonstrations and visual aids: (bringing 

pictures, realia=concrete objects) with no recourse to the students’ native language. It was 

developed by “Maximilian Berlitz” towards the end of the 19th century as a reaction to the 

Grammar Translation method. 
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The goal is: “to enable Students to use a foreign language to communicate, because knowing 

a language is being able to speak it. Basically, the DM aims to provide the language learners 

with a practically useful knowledge of a language”. 

 Principles:  

 Language is primarily a speech, (the purpose of language learning is communication). 

 The basic rule of DM is that ‘No translation is allowed’, (teaching Ss in the target 

language with no reference to the MT language, the use of NL is prohibited). 

 The teacher should demonstrate (through the use of objects like realia, pictures, maps 

which facilitate LL), not explain or translate and students should make a direct 

association between the target language and meaning. 

 Pronunciation should be worked on right from the beginning of language instruction. 

 Lessons should contain some conversation activities so that Ss can use language in real 

contexts. Also, they should be encouraged to speak as much as possible.  

 Grammar is taught inductively, (there is no explicit rule). 

 The teacher is a partner and guide for the students, the latter are active participants. 

 The syllabus is based on situations or topic rather than linguistic structures. 

 Writing is an essential skill, (Dictation). 

 The goal of language learning is communication. In order to achieve this goal, students 

should learn to think in the target language. 

 The interaction goes both ways, from teacher to students and from students to teacher 

although the latter is often teacher-directed, at the same time student-student interaction 

is used as well. 

 Vocabulary is acquired more naturally if students use it in full sentences rather than 

memorising word lists: (Ss practice vocabulary by using new words in complete 

sentences). 

 Self-correction facilitates LL: teacher gets Ss to self-correct through giving choices. 

 Work on all four skills (reading, writing, speaking and listening) occurs from the start, 

oral communication is seen as basic. However, vocabulary is emphasized over 

grammar.  

 

 Limitations: 
 Requires the teacher’s ability to motivate students to speak, some teachers lack interest 

in this method, most are less creative. 

 Less efficient time in large classes, doesn’t satisfy the needs of the individuals. 

 Demanding on teachers who are supposed to have native-like fluency in the foreign 

language. 

 Focuses on listening and speaking (fluency over accuracy), sufficient time isn’t given 

to reading and writing. 

 

 Techniques: 

 Reading aloud. 

 Question & answer exercise (practice communication only in TL). 

 Conversation practice: teachers ask individually students about themselves (implicit 

grammatical structure), also Ss ask & reply each other questions. 

 Fill in the blanks exercise (no explicit grammatical rule = induction). 

 Dictation (normal pace/ slow pace/ normal pace).  

 Map drawing: (labelling geo features). 

 Paragraph writing (about the topic discussed). 

 Self-correction: getting Ss to self-correct (make a choice between what they said & 

an alternative answer, “questioning tone”). 
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 Demonstration, miming, use of visuals, SSTMR, modelling… 

 Use of the Target language.  

 

3. The Audio-Lingual Method 

          The audio-lingual method, by its very name – “audio” and “lingual” – refers to a language 

teaching approach that focuses on two aspects of language, namely listening (aural=has to do 

with the ears) and speaking (oral=has to do with the mouth). 

ALM also known as “Army method” was developed in the United States during WW II. There 

was a great demand for people speaking foreign languages for military purposes. They had to 

be prepared for their tasks in shortcut intensive courses. 

There are three main reasons which led to ALM: 

1. The engagement of the US army in the WW II. 

2. USA needs to send troops around the world during WW II. 

3. Russia launched its 1st artificial satellite. 

Audio-lingual method is based on ‘the structuralism’ view of language (linguistics= Bloom 

field), and ‘the behaviourist’ theory of language learning, (psychology= Skinner). 

 The goal of Audio-Lingual Method is to “enable students to use the target language 

communicatively”. In order to do this, students need to over-learn the target language, 

to learn to use it automatically without stopping to think. This aim can be achieved by 

students’ forming new habits in the target language and overcoming the old habits of 

their native language. 

 The principles: 

 New vocabulary and structures are presented through dialogues, the dialogues are learnt 

through imitation and repetition, grammar is induced from the examples given, (explicit 

grammar rules are not provided). 

 The target language is used in the classroom not the students’ native language. 

 Drills are used to teach structural patterns, e.g. Tr: there is a cup on the table… repeat. 

Ss: there’s a cup on the table. Tr: book. Ss: there’s a book on the table. 

 Speaking and listening competence preceded reading and writing competence. 

 The teacher is like an ‘orchestra leader’, directing and controlling the language 

behaviour of her/his students; s/he provides her/his students with a good model for 

imitation. 

 Vocabulary is taught in context, when the word is put in context it’ll be easily grasped. 

 Focus is on pronunciation, (a teacher has to stress and correct the students whenever 

they mispronounce a word. So, Ss should keep repeating it till they get it right). 

 Prevent students from errors, the latter is seen as bad habits that must be corrected 

immediately.  

 There is student-student interaction in chain drills or when students take different roles 

in dialogues, but this interaction is teacher-directed because most of the interaction is 

between teacher-student and is initiated by the teacher. 

 The syllabus is linguistic or structure-based.  

 The target language is used in the classroom not the students’ native language, (NL and 

TL have separate linguistic systems) =avoidance of NL as much as possible. 

 Language learning is a process of “habit formation”, the more something is repeated 

(repetition of a line several times), the stronger the habit & learning.  

 Positive reinforcement (feedback) helps to form correct habits, (correct responses are 

positively reinforced immediately: when the teacher says “good or excellent” as a 

feedback, the idea really stores into the mind of the student. 

 The challenge in FLL is to overcome the habits of NL, by contrastive analysis the 

teacher anticipates interference of NL in TL. 
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 Rules are not memorized but inducted and figured out. 

 

 Limitations: 
 No creativity, make advanced students bored, excessive repetition. 

 Mechanical drills are counter-productive (drill and kill exercises). 

 Meaning is neglected (blind repetition of words or sentences). 

 Writing is not given its due attention. 

 

 Techniques: 

 Use of Dialogues: memorization through mimicry. 

 Drills (substitution, chain, choral, backward). 

 Backward build up (ex to the post office). 

 Repetition drill (teacher’s model). 

 Chain drill (conversation between students). 

 Multiple- single slot substitution drill. 

 Question & answer drill/ complete a dialog.  

 Minimal pairs (for teaching pronunciation). 

 Grammar game. 

 Inductive teaching of Grammar. 

 

4. The Silent Way 

The silent way is a method of language teaching devised by Caleb Gattegno. 

 Chomsky argued that Language Acquisition isn’t a product of ‘habit formation’ but 

rather of a ‘rule formation’: that is to say language learning does not take place through 

mimicry since people can create utterances they have never heard before.  

 Language acquisition must be a procedure where people use their own thinking 

processes, or cognition to discover the rules of the language they are acquiring. 

 The use of cognitive processes: cognitive approach rather than responding to stimuli in 

environment, learners are responsible about their learning by formulating hypotheses. 

 The approach is constructivist in nature, it assumes that the student’s previous 

experiences of learning from their mother tongue will contribute to learning the new 

foreign language. (So, the teacher starts from basics that students already know= 

learning involves what one knows to new contexts). 

 In the silent way, teaching should be subordinate to learning and serve it, activate inner 

sources: (creativity, intuition, imagination and perception). 

The objective of the method: 

The goal of the method: is to enable students to use the language for self-expression to express 

their thoughts, perceptions and feelings. In order to do this, they need to develop independence 

from the teacher, to develop their own inner criteria for correctness. 

Students should rely on themselves to be able to use the target language. 

 

 The teacher is a silent facilitator of learning, teacher’s silence gives the Ss responsibility, 

only student-student can do the learning, but the teacher can focus on the students’ 

perception and forces their awareness by setting up situations. So, when the teacher 

speaks it is to give clues not to model the language. Student-student verbal interaction 

is desirable and is encouraged. 

 Silence is a powerful tool which fosters autonomy and initiative, a teacher isn’t the 

centre of attention (s/he just listen and guide). Therefore, the teacher’s silence helps 

him/her to observe Ss’s behaviour, and also to enhance group cooperation. 

 The teacher works with students while the latter work on the language. 
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 the students’ native language can be used to give instructions when necessary to help a 

student improve his/her pronunciation; the native language is also used during the feed-

back sessions. 

 Students’ errors are seen as a natural, indispensable part of the learning process, errors 

are inevitable since the students are encouraged to explore the language; the teacher 

uses student errors as a basis for deciding where further work is necessary. 

 The teacher never gives a formal test, he assesses student learning all the time; the 

teacher must be responsive to immediate learning needs; the teacher does not praise or 

criticize student behaviour since this would interfere with students developing their own 

inner criteria; the teacher looks for steady progress, not perfection. 

 There is no fixed linear, structural syllabus, instead the teacher starts with what the 

students know and builds from one structure to the next; the previously introduced 

structures are continually being recycled. 

 There is a focus on the structures of the language, although explicit grammar rules may 

never be supplied. 

 Pronunciation is worked on from the beginning, it is important that students acquire the 

melody of the language. 

 All four skills are worked on from the beginning of the course, although there is a 

sequence in that students learn to read or write what they have already produced orally; 

the skills reinforce what students are learning. 

 Vocabulary is restricted at first.  

 The teacher is silent, controller, neutral observer-monitor and assistant, while the Ss are 

centre of learning, they work on the task and should be independent, autonomous and 

responsible for their learning. 

 

 Limitations  
 A high qualified teacher is required. 

 To what extent this method is effective in advanced class is a question left in our mind. 

 To avoid teacher-centred instructions, things may go to the other extreme (students need 

some directions). 

 Time-consuming (Ss may struggle to understand a word for a while, whereas it can be 

explained easily by the teacher). 

 Not all students are highly motivated. 

 

 Techniques 

 Sound colour chart, (with which we teach pronunciation). = pronunciation charts. 

 Cognitive coding with colour rods. 

 Teacher’s silence_ “ambiguous situation”. Less TTT.  

 Peer correction (to improve co-operative manner). 

 Rods (help Ss to practice language = connected to the meaning, representation of 

structures). 

 Self-correction gestures. 

 Word chart (to form sentences). Coloured cards. 

 Fidel charts (colour coded chart to associate the sound to its spelling). 

 Structured feedbacks. 

 Giving cues, non-verbal communication.  

 

5. Suggestopedia  

          Suggestopedia is a humanistic approach which was developed in the 1970’s by Georgi 

Lozanvo. Suggestopedia has been developed to help students eliminate the feeling that they 
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cannot be successful, negative associations towards learning, and to help them overcome the 

barriers to learning.  

 Lozanov claimed that: “suggestopedia is a system for liberation”, the liberation from 

‘the preliminary negative concepts regarding the difficulties in the process of 

learning’. Which is established throughout our life in the society. 

 

The objective of the method 

The goal of the method is to accelerate the process by which students learn to 

use a foreign language for everyday communication. This is to be done by breaking 

down the psychological barriers that learners bring with them to the learning situation. 

Also, to enhance learning by lowering the effective filter of the learners. 

 The teacher is the authority in the classroom, who must be trusted and respected by the 

students – once the students trust the teacher, they feel secure, they can be more 

spontaneous and less inhibited, (as authority figure embodies trust and respect). 

 Learning is facilitated in a relaxed, comfortable and cheerful environment. 

 Inefficiency in Language Learning is due to “the psychological barriers” (fear, anxiety, 

low self-esteem and inhibition) = limitation in learning ability= not using the full mental 

power. So, the teacher’s goal is reducing those psychological barriers. 

 Mental reserves (reticence) are stimulated through the integration of fine arts such as 

music, games, arts, drama, dialogues, auditioning for a play, dramatization and fantasy 

reduces barriers to learning = all these helps the suggestions to reach the subconscious… 

(for instance the teacher reads a dialogue with music accompaniment “rhythm & 

intonation”. So, communication takes place through: ‘the conscious plane’, the 

linguistic message is encoded. ‘the subconscious plane, the music suggests that the 

process of learning is easy and enjoyable and this influences the linguistic message. 

Therefore, when there is a unity between these two planes, ‘the learning is enhanced’). 

Additionally, the use of ‘songs’ contribute in freeing speech muscles and evoking 

positive feelings. 

 Native language translation is used to make ‘the meaning’ of the dialogue clear the 

teacher uses the mother tongue in lesson when necessary; as the course proceeds, the 

teacher uses the native language less and less.  

 Vocabulary is emphasized, the success of the method can be put down to the large 

number of words that can be acquired. 

 Variation of the materials that Ss are exposed to like (new, unrepeatable dialogue.) 

novelty aids acquisition.  
 Grammar is dealt with explicitly but minimally, students will learn best if their 

conscious attention is focused not on the language forms but on using the language, (the 

focus isn’t on the form of the language but on the process of communication).  

 Pronunciation is developed by reading out loud. Speaking communicatively is 

emphasized, students also read the target language and write, for example compositions. 

 Evaluation is conducted on students’ normal in-class performance and not through 

formal tests.  

 The syllabus used in the method is functional. 

 At the beginning levels, errors are not corrected immediately since the emphasis is on 

students communicating their intended meaning; when errors occur, the teacher uses 

delayed correction. (errors are allowed= confidence). 

 It helps create a favourable climate for the learning to occur for the Ss to feel at ease. 

 

 Limitations 
 Doesn’t take into consideration different learning styles of students. 
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 Absence of tests & time-consuming. 

 Lacks flexibility (not applicable to all classes). 

 Negligence of grammar. 

 

 

 

 Techniques 

 Classroom set-up (decorated cheerful environment). 

 Peripheral learning (posters of grammatical information). 

 Positive suggestions (direct & indirect) = break down the barriers. 

 Choose a new identity (enhance fiction & trust). 

 Role play: first concert (receptive phase) = visualisation, listening and following in the 

materials. Second concert: put the materials aside, musical accompaniment. 

 Primary activation (active phase) rereading the dialog: sadly/ angrily/ cheerfully. 

 Creative adaptation/ variation of dialog (games, singing, dramatization). 

 Music, fine arts, visual aids, relaxation… 

 

6. Community Language Learning 

          The Community Language Learning method takes its principle from the more general 

“Counselling-Learning approach” developed by Charles A. Curran. Curran studied adult 

learning for many years. A language counsellor means someone who is a skilful person who 

truly understand the struggle that students face as they attempt to internalize another language. 

By understanding students’ attitudes, fears (of new situations by becoming language 

counsellors) and being sensitive to them, s/he can help students overcome their negative 

feelings and turn them into positive energy to further their learning. 

 The objective of this method 

          The goals of teachers are to make their students to learn how to use the target language 

communicatively. They want their students to learn about their own learning to take 

responsibility for it. 

This method aims at treating Ss as “whole person”, the teacher takes into consideration not 

only their ‘minds’, but their feelings, physical instinctive protective reactions. 

 

 Language is Communication. 

 Students are considered as whole persons sharing their feelings about their learning 

experiences (in groups) allow them to build a community in which they can begin to 

feel a sense of community and can learn from each other, (developing new communities 

in class builds trust, and reduces threats towards new learning situations). 

 The teacher is a counsellor who recognizes how threatening a new learning situation 

can be for adult learners so he understands and supports his students in their struggle to 

acquire the target language. (s/he is the superior power & knowledge, s/he monitors so 

as to facilitate the learning process) 

 The student-teacher interaction in the Community Language Learning method changes 

within the lesson and over time, this method is neither student nor teacher centred but; 

rather teacher-student centred, with both being decision makers in the class; building a 

relationship with and among students is very important. (interaction is between Ss) 

 Where possible, Literal native equivalents are given to the target language words that 

have been transcribed, this makes their meaning clear and allows students to combine 

the target language words to create new sentences. 

 Active vocabulary is very important as conversations in the target language can replace 

native language conversations. 
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 The focus shifts from grammar to sentence formation, language is for communication. 

 Pronunciation is developed by reading out loud. 

 Errors are corrected in a non-threatening way, the teacher repeats correctly what the 

student has said incorrectly. 

 The syllabus is designed primarily by the students in the beginning. 

 Once a teacher eliminates the threatening factors in the classroom, since any learning 

experience is threatening, Ss have a general idea about what they are about to study. 

Therefore, they feel secure and at ease. 

 Teacher encourages students’ initiative, independence but s/he doesn’t let them in 

uncomfortable silences. 

 Students need quiet reflection time in order to learn. (Students’ reflection on language: 

what they have experienced on how to learn from each other in a community). 

 The teacher counsels the students but does not offer advice but s/he rather listen to them 

and understand how they feel. (building relationships with, among Ss is crucial). 

 Limitations 
 Time consuming, too much emphasis on students’ feeling. 

 Large, complicated translation. 

 Not all teachers are good translators (teachers may not know the mother tongue of Ss. 

 Fluency over accuracy. 

 

 Techniques 

 Recording students’ conversation. 

 Transcription. 

 Reflective listening (relax while they’re listening to their transcript). 

 Human computer. 

 Small group task (get more practice with target language and develop a sense of 

community). 

 Group work, reflection, repetition, inductive teaching of grammar. 

 

7. Total Physical Response 

          The idea of TPR originates from James Asher, who found that adults’ second or foreign 

language learning could have similar developmental patterns to that of children’s language 

acquisition. A baby spends a lot of months listening to the people around it long before it says 

a word. In Krashen’s The Natural Approach (1983) the students listen to the teacher using the 

target language communicatively from the beginning of the instruction throughout the course. 

The teacher helps her students to understand her by using pictures and occasional words in the 

students’ native language and by being as expressive as possible. In TPR students listen and 

respond to the spoken target language commands of their teacher. 

 The objective of the method 
The goal of TPR is to have the students enjoy their experience in learning to communicate in a 

foreign language. The TPR was developed in order to reduce the stress people feel when 

studying foreign languages and encourage students to persist in their study beyond the 

beginning level of proficiency. 

 

 The teacher is the director of all student behaviour, the students are imitators of her 

nonverbal model, in 10-20 hours of instruction students will be ready to speak. 

 When learning a second or additional language, that language is internalized through a 

process of “code breaking” similar to the first language development and that the 

process allows for long period of listening and developing comprehension prior to 

production. = (Comprehension approach: language learning starts with 
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‘understanding’ and ends with ‘production’. i.e. after the learner internalizes an 

extensive map pf how target language works, speaking will appear spontaneously).  

 TPR is related to the natural approach: use of a language that is just in advance of the 

current level of proficiency/ (i+1) exposure to advance comprehensible input. 

 Students in the classroom respond to the commands and instructions uttered by the 

teacher which also require physical movements, that’s why TPR is a language learning 

method based on “the coordination of speech and action”. (meaning is conveyed 

through actions, Ss can learn the language by moving their bodies). 

 The imperative is a powerful linguistic device through which the teacher can direct 

students’ behaviour. 

 Meaning in TL is conveyed through actions/ teacher gives commands to Ss/ Memory is 

activated through learners’ response/ TL is presented as “chunks” rather than word by 

word. Flexibility in understanding new combination of TL chunks rather than repeating 

usual sentences. Moreover, novelty is motivating (Teacher gives commands that Ss 

never heard of before). 

 Language is primarily oral, similar to the acquisition of native language, L1 is used at 

the beginning. (the method is introduced in the students’ native language, after the 

 introduction rarely would the mother tongue be used). 

 The students’ understanding of the target language is developed before speaking, 

(Students say nothing, Ss can learn through observing and then performing actions). 

 Interaction is between the teacher and the whole group of students and with individual 

students. 

 Grammatical structures and vocabulary are emphasized over other language areas. 

 Pronunciation is developed through listening mostly. 

 Skills: understanding the spoken word should precede its production, the spoken 

language is emphasized over written language, students often do not learn to read the 

commands they have already learnt to perform until after 10 hours of instruction. 

 Formal evaluations can be conducted by commanding individual students to perform a 

series of actions. 

 Teachers should be tolerant of errors and only correct major errors, even these should 

be corrected gently and softly.  

 The syllabus is multi-strand. 

 

 Limitations 
 Appropriate only for beginners and active learners. 

 Difficult to develop the four skills together. 

 Difficult to teach abstract concepts or notions. 

 Ss don’t express themselves, they only respond to commands of the teacher. 

 Challenging for shy students. 

 

 Techniques 

 Using commands to direct behaviour. 

 Role reversal (speaking after 10/20 hours of performance). 

 Action sequence. 

 Miming, commands, games, minimum verbal communication. 

 

8. Communicative Language Teaching 

          Communicative Language Teaching is a learner centred approach which emphasizes 

communication and real-life situations.  



 
21 

 The goal of communicative language teaching is to make students communicatively 

competent. 

 The focus on the learner’s Communicative Competence is very essential. 

Communicative Competence: is a linguistic term for the ability not only to apply the 

grammatical rules of a language to form correct utterances, but also to know when to use these 

utterances appropriately.  

The term "communicative competence" was coined by Dell Hymes (1967, 1972) -a 

sociolinguist who was convinced that Chomsky's (1965) notion of competence was too limited. 

Communicative competence, then, is that aspect of our competence that enables us to convey 

and interpret messages and to negotiate meanings interpersonally within specific contexts. (it 

is also a speaker’s knowledge of the total set of rules, conventions in a society). 

In the 1970s, research on communicative competence distinguished between ‘linguistic’ and 

‘communicative’ competence (Hymes 1967, Paulston 1974) to highlight the difference 

between knowledge "about" language forms and knowledge that enables a person to 

communicate functionally and interactively. 

According to Michael Canal and Merrill Swain, there are four main components/ subcategories 

which make up the construct of communicative competence: 

 

 the first two subcategories reflect the use of the linguistic stem itself. 

 Linguistic/ Grammatical Competence 
           It is that aspect of communicative competence that encompasses "knowledge of lexical 

items and of rules of morphology, syntax, sentence-grammar semantics, and phonology" (Canal 

and Swain 1980). It is the competence that we associate with mastering the linguistic code of a 

language. 

 Linguistic competence asks: what words to use? How do we put them into phrases and 

sentences? 

 

 Discourse Competence 
          It is considered a complement of grammatical competence in many ways. It is the ability 

we have to connect sentences in stretches of discourse and to form a meaningful whole out of 

a series of utterances, (so that the parts make up a coherent whole= Coherence & Cohesion). 

Discourse means everything from simple spoken conversation to lengthy written texts (articles, 

books, and the like). While grammatical competence focuses on “sentence-level grammar”, 

discourse competence is concerned with “inter-sentential relationships”. 

 Discourse competence asks: how are words, phrases and sentences and put together to 

create conversations, speeches, email messages, newspaper articles… etc. 

To be able to understand the meaning of each sentence and the connection between the 

sentences. E.g.: It is hot here! Which means indeed; “open the window”. 

 

 The last two subcategories define the more functional aspects of communication. 

1) Sociolinguistic Competence 
          Sociolinguistic competence is the knowledge of the socio-cultural rules of language and 

of discourse. This type of competence "requires an understanding of the social context in which 

language is used: the roles of the participants, the information they share, and the function of 

the interaction. Only in a full context of this kind can judgments be made on the 

“appropriateness” of a particular utterance. 

In other words, knowing how to use and respond to language appropriately, given the setting, 

the topic, and the relationship among the people communicating. (how to speak language 

according to the interlocuter+ the topic etc.) 
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 Sociolinguistic competence asks: which words and phrases fit this and that topic? 

(courtesy, authority, friendliness, respect) when we need to? How do we know what 

attitude another person is expressing? 

 

2) Strategic Competence  
          Strategic competence refers to “The strategies that one uses to compensate for imperfect 

knowledge of rules-or limiting factors in their application such as fatigue, distraction, and 

inattention.” In short, it is the competence underlying our ability to make repairs, to cope with 

imperfect knowledge, and to sustain communication through “paraphrase, circumlocution, 

repetition, hesitation, avoidance, and guessing, as well as shifts in register and style” 
It also means knowing how to recognize and repair communication breakdowns, how to work 

around gaps in one’s knowledge of the language, and how to learn more about the language and 

the context. (appropriate use of communication strategies). 

 Strategic competence asks: how do we know when we’ve misunderstood or when 

someone has misunderstood us? What do we say then? How can we express our ideas 

if we don’t know the name of something or the right verb to use or the exact 

terminology?  

For instance, when we converse with somebody, there is a possibility that our message doesn’t 

get across to the interlocuter so we have to resort to other strategies to clarify our message more. 

 

 Knowing how to use a language in communication requires more than linguistic 

competence, it required communicative competence. (knowing what to say what to 

whom, where and when and how). Language is for development of “communicative 

competence” (meaning and function). 

 The focus is on the process of Communication, (Ss are given the opportunity to express 

their ideas and opinions). 

 Teacher is a facilitator of communicative activities; (giving advice, answering 

questions…) and monitor for the Ss’s learning, while students are communicators and 

active negotiator of meaning. 

 TL is not only object of study but a tool to direct classroom activity and communication. 

(activities which involve communication based on real life situations= authentic 

communication. Therefore, the teacher’s responsibility is to establish communicative 

situations “e.g. each group has task to perform).  

 Errors are tolerated and seen as natural outcomes of development of communication 

skills. They are crucial to learning. 

 Communicative interaction encourages cooperative relationships among students 

negotiating meaning. 

 The social context of the communicative event is essential in giving meaning to 

utterances, (role play; employee in a company). Grammar and vocabulary is learned 

from function, situational context. 

 Learner- centredness: Learners’ needs are very important in communicative language. 

Activities are chosen according to the various learning styles and they also must be age 

relevant. 

 In communicating, the speaker has the choice not only what to say but also how to say 

it.  

Activities that are truly communicative, according to Johnson and Morrow (1981) have three 

features: information gap, choice and feedback. An information gap exists when one person 

or a party, the writer or the speaker, the one who gives a written or an oral piece of information 

in an exchange, “knows something that the other person or party, who receives it, does not”. 

In a communicative situation the speaker has a choice of what /s/he will say and how /s/he will 
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say it. If the sentences and structures are prescribed by the teacher, we cannot speak about the 

free choice of language. The receiver of the message, who is the listener or the reader, is 

supposed to react, to give feedback to the piece of information got from the speaker or the 

writer. That is the reason, why a lecture or a presentation is not a communicative activity. 

 

 

 Limitations 

 Not suitable for all the levels. 

 Taking into consideration while preparing syllabus the needs and interests. 

 Time and energy of the teacher is limited. 

 Correction of errors is infrequent. 

 Only everyday language is taught, while other forms of language are not taught, 

grammar is not systematically taught, writing & reading are overlooked. 

 

 Techniques 

 Authentic materials (the ability to transfer what they learn outside the classroom). 

 Scrambled sentences (learn about coherence & cohesion properties and how sentences 

are bound together through linguistic devices). 

 Language games (three features of communication: information gap, choice, feedback). 

 Picture strip story (to predict what the 2nd picture is about according to the given strip 

story/ problem solving in CLT that include the three features of communication). 

 Role play (is important in CLT as in suggestopedia, Ss are put into social context to 

which they should react/ less structured in CLT “choice”). 

 Fill in the gap. 

 Oral practice and production, “presentation, controlled practice, free practice”. 

 Interactive activities, group work, WH questions. 

 

IV. Approaches of Learning English language 

a. Standard Based approach 

          According to the English Guidelines of teaching foreign languages in Morocco, this 

approach is adopted for the Secondary School (Common Core, First Year, and Second Year 

Baccalaureate). Standards Based Approach addressed what students should know and be able 

to do and demonstrate at the end of the process of the language study. There are three types of 

standards: 

 Content standards: it is a statement about what learners should know and be able to do 

with English. 

 Performance standards: shows how the learners have achieved the standards targeted. 

 Proficiency standards: tell us how learners should perform. 

 

Standards Based Approach “SBA” is concerned with developing the following five areas C5: 

 Communication: learners will communicate in both oral and written forms, understand 

and interpret both oral and written messages to various audiences for a variety of 

purposes. The three modes of communication are interpersonal (functions: advice, 

suggestion, opinion), interpretive (receptive skills: reading and listening) and 

presentational (productive skills: writing and speaking) communication.  

 Culture: learners will gain deeper understanding of their culture and the target culture 

in terms of their perspectives (ideas, attitudes etc.), practices and products like books, laws, 

music. (to interact with others, to understand the way they think and to avoid misunderstanding 

and embarrassment). 
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 Connections: learners will make connections with other subject areas such as history, 

Arabic... (what we’ve learned in a specific subject, we relate it to other subjects for us 

to understand well). 

 Comparison: learners will gain awareness of cross-cultural similarities and differences 

in culture that exist between the target culture and language and their own through 

comparing. 

 Communities: learners will extend their learning experiences or knowledge from the 

EFL classroom to the outside world through activities such as the use of the internet. 

We apply what we’ve learned in the classroom, in other situations and contexts outside 

the class. And this process is known as ‘Learner Training’ which is the focus of the 

Standard based approach. 

 Some characteristics of standards-based classroom 

 Classroom climates are characterized by respectful behaviours, routines. 

 The teacher ensures that all the components of the lesson (learning activities, 

assessments, homework) contribute to the lesson objectives and to the student’s mastery 

of the standards. 

 

b. Competency based approach 

          This approach is adopted for the secondary school (9 Grade Students). It focuses on the 

competencies of students; it aims at teaching and mastering one skill then moving to another 

skill. For example, In the Moroccan educational system, English is taught to... to the students 

of 14, 13 years old. So, they need to know the very basics of English language like Alphabets 

and how to great each other and so on before moving to learn how to write complete sentences 

and speak correctly. 

 

c. Communicative approach 

          This can be seen as the most preferable Approach for the majority of teachers in Morocco. 

It is a learner-centred Approach because it gives the chance to the learners to learn by 

themselves, to involve in the process of learning. This approach “helps the learner to develop 

not only the linguistic competence but also the communicative skills as to what to say, how to 

say, when to say and where” in order to satisfy his daily needs as larger aim. In this approach 

fluency and accuracy are equally important. The teacher here is a co-participant not that of an 

authoritarian master. The teacher should provide all the recourses necessary for communication 

to be effective in every context. 

          The representatives of the Communicative Approach acknowledge that structures and 

vocabulary are important but they emphasize the acquisition of linguistic structures or 

vocabulary as well. When we communicate, we use the language to accomplish some function 

such as arguing, persuading and promising. We carry out these functions with a social context. 

 The purpose of language and thus the goal of language teaching and learning is 

‘communication’. 
 The Communicative Approach stresses the need to teach communicative competence 

as opposed to linguistic competence; thus, functions are emphasized over forms. 

Students usually work with authentic materials in small groups on communicative 

activities, during which they receive practice in negotiating meaning. 

 

d. Content based approach 

         Is an approach language teaching that focus not on language itself but rather on what is 

being taught through the language. That is to say, the language becomes the medium through 

which something new is learned.  
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The students here are active not passive learners. They are learning through being active, 

participating within the process of learning. Here using the target language in the process of 

learning is necessary. 

 

e. Eclectic approach 

          It combines various approaches and methodologies to teach language depending on the 

aims of the lesson and the abilities of the learners. Applying multiple methods and approaches 

to achieve the targeted objectives. Personally, I prefer this approach. 

 

 

 

 

f. The Natural approach 
         The natural approach was developed by Tracy Terrell and Steven Krashen in 1977. It 

adopts techniques and activities from different sources but uses them to provide comprehensible 

input, (focuses on the comprehensible input=knowledge is what matters most).  

 There must be a good environment in which there will be no blocks and barriers that 

may prevent the input to be grasped. 

 Using L1 to make things clear and easily understood. 

 Listening is crucial to Learning. 

 The use of a language that is just in advance of the current level of proficiency (i+1) 

exposure to advance comprehensible input. 

 

 

g. The Humanistic approach 

          It is a scientific approach aims to teach language scientifically with regard to the learners’ 

readiness and centredness. In this approach, learners are treated as humans who can talk, 

participate, react and express their feelings and personal opinions… they can even decide what 

they like to study. 

 Humanistic approach empowers the role of learner in the language learning process. It 

is based on the learner-centredness principle. 

 Teacher is more of an enabler and a facilitator while students are involved in socio- 

affective learning activities.  

 Consider the learner as humans. 

 No anxiety in learning. 

 To promote love and self-esteem. 

 To care about the psychology of the learners in general. 

 Teacher’s role is facilitating, supporting, and encouraging learners. 

Learning a foreign language is a process of self-realization and of relating to other people. 

 

h. The cognitive approach 

Language is a ‘rule-governed cognitive behaviour’ rather than a habit formation. 

 

i. Comprehension approach 

         Language acquisition occurs if and only if the learner receives and comprehends sufficient 

meaningful comprehensible input. 

Language learning starts with understanding and ends with production, after the learner 

internalises an extensive map of how target language works, speaking will appear 

spontaneously.  
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V. Teaching the four skills 

          Language, within the context of TEFL, is comprised of components and skills. The 

components of English are vocabulary, functions, and grammar, while the four skills are 

listening, reading, writing, and speaking. 

The four skills of the language are usually arranged into two types receptive and productive. 

Reading and listening are receptive skills since students only receive the language. However, 

writing and speaking are productive, because students produce the language. 

 

1) How to teach Listening 

         The teaching of listening follows three main stages; pre-listening, while listening and 

post-listening: 

Pre-listening:  In this stage, the teacher is required to introduce the topic to students in a fun 

or tactical way. Let’s say, you have an audio clip about the effects of smoking on health and 

would like to put your students in the context. The best way to do so is to bring a photo, quote, 

or simply by asking students about the effects of smoking on the users’ health. This way, you 

put your students in the context and prepare them for the audio clip. After doing this, you may 

explain key words to students. You can use pictures, or you can bring them pictures or 

definitions of words and ask them to match the word with its definition of picture. 

 teacher starts by contextualizing the topic using proverbs or short discussions etc and 

asks them for their predictions about the topic of listening. 

 

While-Listening: Now that you have given your students an idea about the topic of your audio-

clip, you move to the listening part. The first listening is purposed to give students a general 

idea of the audio clip. After this first exposure to the audio material, you may ask your students 

about the general idea of the audio. Then, for the second listening, you ask students some 

questions in which they will have to look for specific information in the text. 

 Students get their first listening in order to check their predictions. Then get second 

listening in order to answer the comprehension questions and third listening for 

discussing and giving their opinions and so on. 

 

Post-Listening: The teacher’s creativity (personal touch) becomes more apparent in this 

stage. In this stage, a teacher may start a debate (are you for or against smoking?), or a 

discussion in which students express their opinions and share their ideas with one another. You 

can also ask them to design a posture, draw a painting, write a song, devise a play, write a 

paragraph. Any of the abovementioned activities can be useful. 

 In this stage teacher can ask his students to give their opinions about the topic of 

listening or summarize the main idea of the topic or any activity that is appropriate to 

the listening task. 

 

2) How to teach Reading 

          Teaching reading is usually conducted through three main stages; pre-reading, while-

reading, post-reading. These stages are, as you can infer from the prefixes used with reading, 

arranged chronologically. 

Pre-Reading: Each reading passage we expose our students to falls within the scope of the 

theme or the topic of a unit. It is always helpful and effective for a teacher to put students in the 

context using either a picture, a video, a quote, or a question. The means used (picture or video) 

will help students activate their prior knowledge (schemata) of the topic at hand. For example; 

you have a reading passage about the dangers of eating unhealthy food, a picture of an obese 

person eating unhealthy food would be sufficient to not only put students in the context, but 

also trigger their schemata (prior of knowledge) about the topic. Using the picture or the title 
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of the reading passage, you may ask your students to predicate what the reading passage will 

be about.  

 In this stage teacher starts by contextualizing the topic of reading process by using 

proverbs, quote, picture, video, or short discussion…etc. Then, move to explain 

vocabulary items that students may encounter in the text. After that, he asks for their 

predictions about the topic of the text they are going to read. 

 

While-Reading: Having made their predications, students would ideally be interested in 

reading the passage in order to check whether their forecasts are true or not. In the first reading, 

students just try to pinpoint the general idea of the passage. Then, once they do that, they move 

to answer comprehension questions, true/false statements, making references or inferences. 

Example; students would be instructed to infer the meaning of some words from the context, or 

to identify what some pronouns refer to (take a look at the English BAC Exam). After doing all 

of this, students would be fully aware of the main ideas of the text and would have at least 

learned some new words. 

 Teacher gives the text to students and asks them to read it silently and check their 

predictions (this process called skimming). Then teacher asks them to read again to 

answer the comprehension questions (this Process called scanning). 

 

Post- Reading: The post reading activity gives teachers the chance to be creative. In this stage, 

a teacher may instruct students to write a paragraph about the topic raised in the passage, spark 

a debate, create a poster, have a discussion, and the list goes on like that. 

 In this stage, the teacher may open a debate or a role play, discussion, ask them to 

summarize the text, or give their opinion about the topic. Here teacher can integrate 

many skills like writing, speaking, and listening. 

 

3) How to teach Speaking 

Warm-up: As usual it is desirable to start with a warm-up activity, preferably an activity that 

is linked somehow to the topic of the speaking lesson. For instance, during my oral exam, I was 

supposed to teach speaking with focus on the theme health and health issues. So, as a warm up 

activity, I pretended to have some health issues and told the students (in my case, supervisors) 

to guess what the illness is. 

 

Pre-Speaking: Having both revised some lexical items related to the topic of the lesson and 

created a favourable atmosphere for the learning to take place, now it would be ideal to put 

students in the context. It would be great if you ask questions like, “when you are sick, what do 

you do about it?”. Once you put them in the context, you move on to provide them with lexis 

and exponents they will need to speak, or “Language input”. You can use an audio, video, or a 

dialogue. Students read the dialogue, answer comprehension questions, then you move to 

highlighting important language exponents (I have a headache, take a pill). You make students 

aware of the language they need to speak by way of exercises or direct questions that elicits it 

from them. 

 

While-Speaking: Now that the students are equipped with the necessary language to produce 

it, you give them clear and specific instructions as to what to do and how. Also, you explain the 

roles, if there are any, that students are required to play. For instance, in my case, I gave students 

cards with their roles written on them (it would be even better if you provide them with cues, 

you are a doctor). You give students enough time to prepare their dialogues and rehearse them 

if necessary, then, before they start performing, you notify them that they should deliver a great 

performance so as to win the “best performance prize”. While students are performing, you 
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must not neither correct any mistakes nor allow anyone to do so, instead let them feel free to 

act and express themselves. You, as a teacher, will be taking notes of the frequently-made 

mistakes. After each performance, invite the entire class for a group applaud. This will boost 

the effects of the performers and inspire others to stand up and deliver theirs. 

 

Post-Speaking: Previously, the teacher monitored closely the performance of students and 

wrote down the mistakes they commonly made. In this stage, the teacher corrects mistakes with 

students and sheds light on some of the features of spoken language, among of which are 

intonation, stress, and others. 

 

 

 

4) How to teach Writing 

           Of all the four skills that learners must learn, writing is most certainly the most 

challenging, given that students are required to produce language. 

Pre-Writing: At this stage, it is essential that the teacher puts students in the context first (using 

whatever 

technique he sees fits). Then, students are usually supposed to work on a worksheet that 

typically contains a text with questions to answer. Students first answer comprehension 

questions and then they explore the features of the type of writing they are exposed to by doing 

tasks (ex: narrative or expository). For example, an argumentative essay has its features and its 

distinctive structure. Therefore, as a teacher you need to help your students identify its main 

components through tasks. Once students identify the features of the target lesson, you may 

introduce the topic that they are required to write about, brainstorm some ideas, and write them 

on the board. 

 

While-Writing: Students have by now developed a clear image of what to do and how. 

Following the model text given to them, students will start their first draft. Once they finish, the 

teacher may students to exchange their writings and correct each other’s mistakes based on a 

checklist that a teacher provides his students with. Then, students, who identify their mistakes, 

may proofread or edit their writings so as to finalize them. 

 

Post-Writing: Having finally finalized their writings, a teacher may be creative in how he asks 

his students to display their writings. A teacher may ask his/her students to read them in front 

of the class group, or he may establish a writing exhibition wherein students stick their final 

products on the walls of the classroom and tour around to read each other’s works. 

 

There are five stages in teaching writing: 

1. Brainstorming: teacher asks his students about their prior knowledge about the topic 

using mind up, spider map, charts, asking Wh. Qs, etc. 

2. Planning: teacher and students identify the plan or outline. 

3. Drafting: teacher gives the students chance to write their first draft, writing all what 

comes to their mind. 

4. Revising: teacher gives to students a checklist to revise the content, meaning of their 

production, the ideas if they are organized or not. 

5. Publishing: students read their productions and they may put it in their portfolios. 

 

There are two types of teaching writing: 

 Product approach: the main aim is to have Ss produce a writing product at the end. 
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 Process approach: the teacher’s main goal is to help Ss develop their writing skills 

through providing them techniques and strategies to write e.g. brainstorming, editing... 

It’s a method for teaching writing that takes learners through the stages of pre-writing, 

drafting, revision. 

 

VI. How to teach the language components: Grammar, Function and Vocabulary 

There are three stages of teaching language components: presentation, practice, production. 

1. Presentation: This stage is divided into four sub-stages: 

a. Contextualization: Teacher gives to students a dialogue or any text with 2 or 3 

comprehension questions to read and answer. 

b. Observation: From the answers of students on the comprehension questions, teacher 

elicits the structure and expressions then write them on the board. 

c. Isolation: Teacher asks students to read again and highlight other structures and 

expressions then move to explain the form and the use of the target structure. 

d. Comprehension check: Teacher examines to what extent the students have understood 

the target structures. 

2. Practice: There are two types of practice: 

a. Controlled practice: Is the exercises that accept only one correct answer like matching 

because the aim is to familiarize students with the dorm of the target structure. 

b. Free practice: exercises that accept different answers always start with controlled then 

free practice. 

3. Production: Teacher asks students to do a role play or write a short paragraph using the 

learnt structure. 

 

VII. How to teach Functions 

          According to the British Council, “functions refer to what items of language actually do 

in a real context, as opposed to what they might mean literally. These include suggesting, 

criticizing, refusing, agreeing and disagreeing, enquiring, talking about the past, and giving 

advice.” 

Each function has its distinctive features; namely a context wherein it is used and a set of 

expressions that are commonly utilized with it. It is the teacher’s job to not only teach these 

expressions, but also help students learn how to use them properly. Learning the expressions of 

apologizing, for example, would mean nothing if students cannot apologize in English when 

they have done something wrong. 

 

 Deductive approach to teaching Functions 

          An inductive approach to teaching in general is a teacher-centred pedagogical strategy 

that has been heavily criticized throughout the last decades. When teaching functions through 

this approach, a teacher will be inclined to explain the context under which a certain function 

is used, introduce verbally the expressions of the function, and instruct students to practice these 

functions through exercises. 

 Inductive approach to teaching Functions 

          This is perhaps the most favourable, effective approach to teach any language component 

in the entire EFL realm. This advantageous position can be ascribed to the fact that this approach 

is learner-centred, as opposed to the deductive approach. A teacher who follows this approach 

when teaching functions will most likely provide students with the function in a dialogue, and 

students notice the context and extract the expressions of the dialogue. Once students become 

familiar with the expressions of the function, the teacher then instructs them to fill in gaps using 

the expressions. Then, a teacher instructs his/her students to come up with a dialogue or use the 

function to respond to a given set of situations. 
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 Teaching Grammar 

There are actually two widely used approaches in teaching grammar namely deductive and 

inductive approaches; 

a. Deductive approach 

The teacher explains the target structure then moves on to practice. As Harmer said, it is 

‘explain-practice procedure’. It follows the consequence of ESA (engage, study, activate) or 

what is known among us as PPP. 

This approach is a teacher-centred and it is more effective to apply when teaching beginners 

who are new to the language targeted. 

 The Ss are passive recipient whereas the teacher elicits the rules on the board. 

b. Inductive approach  
Ss are given for example a text and are required to work out the structure or the rule. It is 

‘practice-explain procedure’. It follows the consequence of EAS (engage, activate, study).  

It is a learner-centred and more effective with learners who have already seen the language. 

 Learners are active as they are responsible for exploring the rules themselves with just 

the help of the teacher. 

 

VIII. Assessment & Evaluation  

a) The definition of Assessment  

          It is the process whereby teachers gather information about students’ performance or 

ability. On the basis of this information, teachers may decide to adjust their teaching methods 

and students may consider rectifying their learning strategies. For example, a teacher 

administers an exam to an average class and notices after correcting their tests that most of the 

students scored bad marks. This evidence will incite the teacher to reconsider his/her teaching 

methods and perhaps improve/change them so as to meet the needs and requirements of the 

students. 

b) Types of Assessment 

 Summative Assessment: is often a formal type of assessment that is aimed at making 

judgments about the performance or ability of students by assigning grades to them. 

Summative assessment occurs periodically; either at the end of year, semester, or two 

or more units. Representatives of summative assessment can be quizzes, exams, tests, 

and end-term papers. The focus of summative assessment is directed towards the final 

product rather than the process. The saying below summarizes the features of this type 

of assessment: ‘It is assessment “of” learning and teaching’. 

 It also called Evaluation, summative, final to gauge quality, product-oriented: “what’s 

been learned”, judgmental, arrive at an overall grade/ score. 

 

 Formative Assessment: while summative assessment focuses on the final product 

formative assessment stresses the process. In formative assessment, the teacher does not 

allot grades every time he asks them to practice a structure or answer comprehension 

questions. Unlike summative assessment, formative assessment does not take place 

periodically, but rather constantly (in the form of concept-checking questions, exercises 

and other examples of such). The purpose of formative assessment is not to assign 

grades to students, but to receive data about them which can help the teacher adapt 

his/her teaching methods to meet the needs of the students. The saying cited below 

illustrates what formative assessment is: ‘It is assessment “for” teaching and 

learning’. 
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 It’s also known as Assessment, formative, ongoing to improve learning, process-

oriented: “how learning is going”, diagnostic, identify areas for improvement. 

 

c) The definition of a Test 

          Douglass Brown defines a test as “a method of measuring a person’s ability, knowledge 

or performance in a given domain.” A test is intended to measure knowledge and skills one 

acquires during a sequence of sessions. (it is an instrument that’s used to measure student’s 

learning at a particular point in time). In short, it is an assessment instrument that is chiefly 

intended to turn students’ performance into numbers. (e.g. multiple-choice tests, quizzes, cloze 

tests). 

d) Types of a Test 

1. Proficiency test: it is a type of tests that measures a student’s knowledge of a language 

or his/her ability to use that linguistic competence functionally. It measures the student’s 

skills, general knowledge of a language that Ss acquire through their academic years 

(for getting a job or studying abroad for instance). 

2. Placement test: it is a test that is aimed at sorting test takers into groups so that they 

roughly have the same level as other students in the group when they start studying. It 

places Ss based on their level or grades 

3. Diagnostic test: its purpose is to pinpoint the strength and weaknesses of the test taker. 

It’s is usually designed to guide remedial instruction, and it takes place at the beginning 

of the year, course, unite…  

4. Formative test: it is an ongoing process of testing that helps the teachers make 

improvements on or change their educational strategies. 

5. Achievement test: it measures what has been learned in a course or a sequence of 

courses; it measures the extent to which test takers learned the material presented in a 

course. This type of test means to assess what Ss have learned after completing a unit. 

6. Aptitude test: is any type of assessment that evaluates the talent, the ability, potential 

to perform a certain task, in other words, to discover whether a student has talent or 

basic ability for learning new language or not.  

7. Progress test: is designed to measure students’ language and their skills progress in 

relation to the syllabus they have been following. (to see the progress of Ss in a skill or 

in a language aspect e.g. speaking. What Ss have learnt). 

 

e) Criteria for designing and selecting an effective test 

         In order for a test to be effective, in a sense that it measures to what extent students have 

learned new competencies or have developed the ones they already have at their disposal, it 

should have the following characteristics or features, which are explained in detail: 

1) Reliability: 

A reliable test is a test that is characterized by consistency. A reliable test is a test that renders 

the same (consistent) results when it is administered to the same students in two occasions. (the 

same environment, timing, no external factors intervened in that test, should yield the same 

results). 

2) Validity: 
Validity is an important feature in designing an effective test; it refers to the extent to which a 

test measures what it intends to measure. The saying “Test, what you’ve taught”, illustrates 

what validity means. 

 

3) Authenticity: 

Authenticity is defined as the degree of correspondence of the characteristics of a given 

language test task to the feature of ‘Target Language Use’. That is to say, the test should make 
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use of language that students are familiar with and that is often based on themes which were 

previously covered in the class. Also, the test must make use of authentic materials, since 

authentic materials help in testing students in a realistic way. 

4) Practicality: 

A practical test is a test that usually does not take too much time for the students to accomplish, 

has a specific and time-efficient evaluation procedure, that is, just as the test should be 

conducted within a timing that is appropriate (5 hours for a test is too much), the test should be 

relatively easy to correct for the teacher, a test that takes a teacher too much time to correct is 

impractical. The instructions should be clear and marks allotted to each items should be 

reasonable. 

The principles of practicality are encapsulated in the four statements: 

 Is not excessively expansive. 

 Stays within appropriate time constraints. 

 Is relatively easy to administer. 

 Has a scoring/evaluation procedure that is specific and time-efficient. 

5) Washback effect: 
Washback effect refers to the influence a test has on individuals. More specifically, it refers to 

the influence the test has on the test takers, students, and the test designers, teachers. Students, 

for instance, would realize the mistakes they have made in a test after its correction and rectify 

them. The same applies to teachers who may as well work on improving or changing their 

pedagogical strategies. 

 

 

IX. Error Correction Techniques 

1) Error and Mistake 

          A mistake can either be a slip of tongue or a temporary deficiency in producing language. 

Mistakes can occur when learners are tired or when they unwillingly fail to apply grammar 

while speaking. Generally, mistakes are self-corrected, since learners promptly notice them. If 

they don’t, a simple hint from the teacher or other learners would suffice to make learners aware 

of their mistakes and accordingly correct them. On the other hand, an error is a repeated mistake 

that is suggestive of the learner’s failure to grasp a structure or apply it properly. For instance, 

if a student says repeatedly, “she musts”, instead of must, it implies that he has not fully grasped 

the rules governing modals or is not acquainted with them all together. 

 In concise terms, a mistake is a lapse made at the surface, while an error is a lapse that 

indicates a deficiency in the deep surface (competence; linguistic knowledge, as 

Chomsky refers to it). 

2) Sources of Errors 

          Significant researches have been conducted to trace the sources of errors in L2 learning. 

This substantial body of literature point to three major sources; interlingual interference 

(interference of the mother tongue), intralingual (overgeneralizations), and context of learning. 

a. Interlingual interference 

Or the interference of L1 in the learning of L2 is a major source of errors. Students, especially 

beginners, draw from the system of their L1 in order to use and understand L2. This reliance 

may lead students to utter wrong statements. For instance, many Moroccan students say, ”I have 

17 years old”, as an alternative to “I’m 17 years old”. This shows evidently that the source of 

error is the interference of L1 (Moroccan Standard Arabic) in L2 (English). 

b. Intralingual interference 
 Or overgeneralization is one of the most prominent sources of errors. Students gradually learn 

grammatical rules of the language. As they do, they form hypotheses about the language on the 

basis of their prior linguistic language. It often results in them falling in the trap of 
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overgeneralization. A student may say “Informations”, believing that forming plural is done by 

adding s to nouns. 

c. Context of learning  
Refers to the materials, atmosphere where the learning takes place, and it also includes the 

teacher. The latter can also be a source of errors. Teachers’ failure to explain a lesson adequately 

or clarify it but wrongly, may lead students to make errors. 

The Ss might have learned knowledge wrongly from the first time, e.g. they may have learned 

a mispronounced word from the teacher, they always believe that this is how the word is 

correctly pronounced. 

 

 

 

 

3) How some teaching approaches/methods consider mistakes or errors: 

Audio-lingual Communicative language teaching 

 Errors or mistakes are “bad habit” 

that should be avoided by Ss. 

 Students, who make errors/ 

mistakes, must be penalized. 

 Errors are tolerated. 

 Mistakes/ errors are part and partial of the 

learning process. 

 They should be uses as the basis to 

constructing knowledge. 

 

4) Error Correction Types 

a. Self-correction: the teacher may help the student recognize his mistake/error and may 

also help him correct it. 

b. Peer-correction: A student may be aided by his peer in identifying and correcting his 

mistake/error. 

c. Class-correction: The entire class may pay attention to the utterances of students, 

identify the mistakes in them, and correct them accordingly. 

d. Teacher-Correction: When spotting a mistake made by a student, a teacher may 

intervene in order to correct it. 

 It is preferable that the teacher makes students aware of their mistakes. If they fail to 

know their mistakes, a teacher can resort to entire class group for correction. If other 

students fail to see the mistake as well, the teacher can then correct him/herself. 

5) Practical strategies to correct Students’ errors/mistakes: 

a) Repetition: This is typically used to correct pronunciation mistakes. A teacher may 

verbally repeat the utterance of a student in order to correct the mistake in it. For 

example, a beginning-level student may say “I know him”, pronouncing the word 

“know” as it is written; a teacher can repeat the word again and correct the students’ 

pronunciation. 

b) Reformulation: a teacher may reformulate a mistaken sentence in order to correct it. 

Example; “I like to playing soccer”; student’s statement. The teacher’s statement would 

be; “oh, you like to play soccer”. 

c) Body language and facial expressions: believe or not, body language and facial 

expressions can help students realize their mistakes. A look of confusion coupled with 

hand gesture can make students aware of their mistakes. 

d) Students’ repetition: When a student makes a mistake, a teacher may tell him/her to 

repeat the utterance and stop him at the mistake he made. 

e) Note-taking: another useful technique for correcting language blunders is by noting 
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them down. A teacher may take a notebook and write down the recurring mistakes/errors 

of his/her students, so that he/she can later on devise a remedial activity to correct them. 

f) Self or Peer-correction:  Do you think it’s pronounced like this? do you agree with this 

answer? 

g) Explicit correction: Ss: ‘I seed a bird yesterday’, Teacher: we don’t say ‘seed’, but 

‘saw’. 

h) Clarification request: Ss: ‘I play football yesterday’, Tr.: excuse me! You played what? 

To get Ss repeat it in the correct way. 

i) Metalinguistic feedback: Ss: ‘I writed a letter last week’, Tr.: ‘wrote’ is the simple past 

of ‘write’. 

 

X. Classroom Management 

          Of all the tasks teachers are required to do is managing a class of 30 to 40 students is 

surely no easy task, especially if it is a class of teens who are undergoing certain physical and 

psychological changes. Like any good manager, a teacher must be an effective leader in the 

classroom who inspires awe and respect in students. The first encounter a teacher has with Ss 

is one of the most important moments that actually determine how students perceive a teacher. 

Therefore, a teacher must be charismatic, well-spoken, and extremely confident. Unlike popular 

belief, students can sense lack of confidence or hesitation; if a teacher is perceived as shy or 

lacking confidence, Ss will likely think poorly of him. However, if Ss perceive the teacher to 

be self-assured and charismatic, they will definitely be willing to respect him and follow his 

instructions. 

1. The definition of classroom management  

It refers to “the multidimensional and varied ways in which learner behaviours, movements, 

and interactions are organized by teacher during the lesson” to make teaching conductive to 

effective learning. As a teacher has to create the conditions in which learning can take place. 

 

2. How to prevent disruptive behaviour 

 Careful planning of the lesson: when a lesson is clearly planned and organized 

students’ attention will be kept on the task and the formation of a vacuum will not be 

allowed which may be filled by distracting activities. If not, teacher might get lost and 

confused, Ss will recognize his/her weakness.  

 Fairness: teacher should always try to avoid having favourites or picking particular 

individuals. The major part of their job is not to show these preferences or prejudices in 

the classroom. 

 Interpersonal relationships: if students respect their teacher and each other, they are 

more likely to cooperate. 

 Methodology: a teacher must not give boring classes. s/he should vary his/her teaching 

techniques and should time activities very carefully. 

 Professionalism  

3. How to deal with rising problems  

 Immediate action: react immediately, don’t wait. 

 Do not use threats. 

 Deal with it quietly, avoid shouting.  

 Do not raise your voice. 

 Talk after the class. 

 

 How to deal with disruptive students  

          Some teachers are inclined to act impulsively and engage in verbal quarrels with 

disruptive students, which sometimes amount to physical fights. Such strategy to deal with 
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disruptive students is not effective in handling successfully with disruptive behaviour. The 

perfect way to do so is to talk to them privately, get to know their reasons, and try to get close 

them in a tactic way. Sometimes, such students seek to get your attention, but they don’t use 

the favourable ways to do so. Hence, it is suggested that disruptive students are always engaged 

in the process of learning, so as to minimize the chances of them acting irresponsibly. 

 

 How to deal with conflict between students  

Like dealing with disruptive students, handling conflicts between students begins by speaking 

to them privately, listening to both sides’ stories, and make a judgment that is fair and in 

accordance with the classroom rules that you and your students have set forward. 

 

 How to cater for students’ needs and different learning styles 
It is commonly known that students have different learning styles and needs. As teachers of 

English, we must not only cater for these needs and learning styles, but also make use of them 

in the process of learning. Therefore, when planning a teacher must include activities, games 

and tasks that include movement, speaking, listening, and thinking so that students with various 

learning styles actively engage in the process of learning. 

 

 How to engage shy students in class activities  
         There is no better way to engage shy learners in the process of learning than group work 

tasks or activities. Within groups, shy students are more likely to interact actively with others 

and make use of their potentials. This has proven to be a successful educational strategy by 

many studies conducted in the EFL realm. 

 

 

 

4. The Pedagogical Contract 

         A pedagogical contract is an implicit or explicit contract that a teacher establishes with 

his students at their first encounters. The contract includes principally the rules of classroom or 

code of conduct of the classroom. The teacher and students agree upon the rules and vow to 

obey them. Any violation of the rules would subject the violator to a punishment which is 

determined by the teacher in concord with the students. 

 

 Why is it important to establish code of conduct? 
          Classroom management problems are among the most troubling issues that teachers often 

have to deal with. To minimize classroom management problems or anything that may hinder 

the process of learning, like disruptive behaviour or belatedness in part of students, it is essential 

that you establish your classroom-rules, which may act as a reference that you rely on in case 

something undesirable occurs in the classroom. 

 It influences the classroom atmosphere directly and positively. 

 It reflects the teachers’ trust in their students. 

 It shows the teacher’s willingness to involve Ss in class discipline. 

 The teacher encourages Ss to reflect on the rules that are possible to elaborate and on 

the role of the teacher as a mediator.  

 It sets a democratic atmosphere in the classroom.  

 It makes the Ss responsible and helps in accountability. 

 

 How to establish a pedagogical contract with your students 
          It is vital that you get to know your students before you establish any contract with them. 

Once you do so, you can then ask them what must and mustn’t be done in the classroom. Then, 
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you may cunningly introduce the rules, agree upon them with students, and then suggest 

punishment for those who violate them. If it is possible you may even stick the rules on the wall 

of your classroom if you wish. 

 

5. The Qualities of a good Teacher 

A good teacher is the one who can adopt to different to learning styles, and the one who is able 

to control his/her classroom effectively by creating the right environment for Ss to learn. A 

good teacher is the one who helps Ss become autonomous and guide them to the right path 

towards success. 

Patience, diplomacy, tolerance, respect, empathy, charisma, justice… are great qualities that a 

teacher should have. 

 

 

 

Internal characteristics  External characteristics  

 They love teaching. 

 They enjoy what they do. 

 They show sympathy. 

 They are willing to compromise. 

 They are open to criticism. 

 They are good listener. 

 They’re satisfied with their job. 

 They are active. 

 They are determined. 

 They are disciplined. 

 They are consistent. 

 They make interesting lessons. 

 They create a healthy environment. 

 They have wide knowledge. 

 They master their subject. 

 They encourage their students. 

 They are good communicator. 

 They reflect on their teaching. 

 They solve problems. 

 They make good decision. 

 They are intentional. 

 They are good researchers. 

 

 The ability to develop relationships with their students. 

 Patient, caring and kind personality.  

 Knowledge of learners. 

 Dedication to teaching. 

 Engaging students in learning. 

 

XI. Lesson Plan 
Lesson Plan: Is a teacher’s detailed description of the course of instruction. It is a teaching tool 

that helps the teachers in deciding what to teach (the context), why to teach (the objectives of 

the lesson), when to teach (time limits), and how to teach (the techniques and stages in the 

classroom while teaching). Most of them contain the title of the lesson, time required to 

complete the lesson, list of required materials, 

and list of objectives. 

 Well-developed lesson plan reflects the interests and needs of students. 

 The purpose of the Lesson Plan 

 Used as a guide for the teacher: it is considered as roadmap that teachers follow to 

deliver their lessons. It makes their teaching process systematic and well-organised. 

Therefore, the teacher won’t have to think on the spot on how to teach. (they have 

already stated everything in the plan). 

 Provides Directions: they are clear on the procedures to follow. Lesson plan specifies 

where teacher is driving to. If the teachers don’t plan their lessons, they get lost & 

confused. 
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 Gives the teacher a sense of Security & Confidence: teachers don’t lose face in front 

of their learners. The teacher comes with positive energy and enthusiasm. So, Ss would 

think that their teacher is well-organised, cares about teaching, and that s/he masters 

his/her subjects. 

 Helps keep good classroom management: when a lesson works well, Students will 

not only learn but also, they behave. It suggests a level of professionalism and real 

commitment.  

 Five guiding principles of a lesson plan 
Variety, coherence, balance, flexibility and challenge. 

 

XII. Frameworks of teaching language aspects/ components 

1. PPP framework 

In order to teach language components mainly grammar, vocabulary, functions, we apply the 

PPP framework; 

a. Warm-up: Activity takes no longer than five minutes such as tongue twister, proverb, 

quote… or a review of the previous lesson. Its goal is “preparing Ss psychologically for 

the class”. Before starting a lesson, a teacher should push the Ss to be comfortable, to 

feel at ease and to be more engaged through providing a ‘favourable learning 

atmosphere’. 

b. Presentation: Present the lesson, target structure, information or knowledge to Ss so as 

to recognise it. The teacher introduces a situation and the present the target language 

structure or rule… in context, also write down examples of the target rule. 

c. Practice: Students practice the lesson presented through exercises, assignments, 

activities… they also practice the target language L2 items (e.g. passive voice) using 

accurate reproduction techniques. The teacher gives the chance to deduce the rule of the 

given examples. 

d. Production: Students have to produce what they have learned, use the lesson in 

communication or in writing. In short, they use the target language to make sentences 

of their own. For example, create their own sentences using passive voice. The teacher 

assigns tasks and exercises about the rules Ss have studied and correct them all together.  

 

2. ECRIF Framework  

 

Stage  What the students are doing What they may be thinking  

Encounter 

 

 

 The Ss see or hear new language 

and realize they do not know 

anything. 

 What’s this? 

 I don’t know this! 

Clarify  Ss distinguish the meaning and use 

of the new knowledge or skill.  

 They ask questions and think about 

what’s correct. 

 Oh! I see what it means. 

 Oh! I see how to do this. 

 What’s the difference 

between this and that? 

 Is this right? 
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Remember 

& 

Internalize  

 Ss have a chance to move the 

knowledge or skill from short-term 

to long-term memory, they can 

begin to personalize it and use it in 

different contexts. They connect it 

mentally to prior experiences with 

images, sounds and feelings. 

 Okay, I am starting to 

remember this. 

 Okay, I’ve got it in this 

activity. 

 I’m making connection to 

my own life. 

 

Fluently 

Use 
 Ss have a chance to use the new 

language to communicate their 

ideas. 

 Ss work toward being able to 

spontaneously use the language in 

various contexts. 

 Cool, I can use this skill or 

knowledge automatically. 

 This is for real-world 

purposes. 

 I don’t have to consciously 

think about it. 

 

XIII. The teacher’s Documents  

1. Record book 

A record book is a document or compilation of documents used by teachers to record enrolment, 

attendance and grade information for students. It is also called ‘the log book’, the teacher writes 

whatever s/he does with his/her students every single session, such as exercises, homework, 

assignments, a correction of a quiz, or a test s/he administered, activities… 

2. Students’ list  

It’s a crucial list for the teacher which contains the names of every single student. 

3. Lesson Plan 

A lesson plan is a teacher’s guide for facilitating a lesson. It is the teacher’s objectives for what 

Ss should accomplish and how they will learn the materials. A lesson plan is a paper which 

describes the implementation of the lesson. 

4. Textbook  
The program that a teacher follows which contains the lessons a teacher will cover all over the 

year. 

5. The Pedagogical Guidelines 

The way to teach a subject, and the goals and objectives behind teaching that subject. 

6. Bac Exam Specification 

The nature of questions being asked and how a teacher would test the Ss of 2nd year Bac. 

 

7. Attendance sheet 

It is an official document for listing the students who attends the sessions. 

8. Portfolio  

Portfolio includes experiences, professional and educational ones, a research that you’ve done, 

workshops, certificates…etc. all what you’ve achieved throughout your professional and 

academic years. 

 

XIV. Teacher’s roles and responsibilities  
The teacher has several roles in the classroom: controller, organizer, a prompter, a 

participant and a resource… 

1. Controller  

Teachers as controllers are in charge of the class and of the activities going on in groups. This 

control is not the most effective role for the teacher to adopt. This role is useful during the 

accurate reproduction stage of the lesson and in frontal activities. At the practice stage and 

especially at the production stage of the lesson this control should be relaxed to some degree. 
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Teachers view their job as the transmission of knowledge from themselves to their Ss. 

This quality of the teacher cuts down on the opportunities for students to speak because the 

class is acting as a whole. 

2. Organizer  

          Organising students to do various activities is one of the most important roles 

that teachers have. Organizing students to do various activities, It involves giving the students 

information, telling them how they are going to do the activity, putting them into pairs or 

groups and finally closing things down when it is time to stop. 

3. Assessor 

          A major part of a teacher’s job is to assess the students’ work, to see how well they are 

performing and how well they have performed. The different types of error correction must be 

distinguished. At the accurate reproduction stage, where the teacher is totally in control, s/he 

must be correcting each student error or mistake. Where students are involved in immediate 

creativity (at the production stage of the lesson) gentile correction or delayed correction 

should be used lest the teachers should make students inhibited. A distinction between two 

kinds of feedback must be made content feedback concerns an assessment of how well the 

students performed the activity as an activity rather than as a language exercise. Form 

feedback, on the other hand tells students how well they performed in terms of the accurate 

use of language. Content feedback should usually come first and the teacher must decide 

when form feedback is appropriate and when it is not. It is vital for the teacher to be sensitive 

and tactful to his/her students in his/her role as assessor and to start assessment always with 

the positive feedback. (offering feedback on performances and correction and grading 

students in various ways). 

4. Prompter  

          In this role the teacher needs to encourage students to participate in a role play activity 

or needs to make suggestions about how students may proceed in an activity (to encourage 

them to think creatively). The role of prompter has to be performed with discretion because if 

the teacher is too aggressive, s/he will take over the jobs from the students and he will make 

the students lazy and passive. 

5. Participant  

          Teachers should not be afraid to participate in certain activities as a partner but s/he 

should not get involved in pair-work or group-work because it will prevent him/her from 

monitoring the students and performing other important roles. 

 

 

6. Recourse  

         Teachers used to be the only resource of information but this role cannot be performed 

these days as it was done several decades ago. Students have an access to the Internet and 

other important sources so teachers can add only some pieces of information to the ones 

gained from other sources. Teachers are supposed to organise and coordinate the process of 

acquisition, to act as a catalyst. 

 

XV. Didactic Concepts 

 Drills: exercises which are meant to practice a certain language item such as repetition, 

sentence transformation, gap-filling, or matching… substitution drills (e.g. my favourite 

school subject is English, what about you?). mechanical practice (repeat words, 

dialogues…). 

 Functions: are fixed phrases and expressions which are used to convey communicative 

purposes, language items such as ‘requesting’, ‘suggesting’, or ‘asking for advice’, 

‘apologising’… which are called speech acts. 
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 Miming: to show what a character does by using gestures and body movements. 

 Authentic materials: set of materials including: texts, audio-tracks, videos…etc. which 

are originally created for real-life uses, but can be used for the learning process. 

 Notions: are general concepts expressed through language, the latter’s items such as 

‘telling time’, or ‘speaking about distance’, space, quality… 

 Realia: objects like pens, fruits, clothes, etc. which a teacher can use to present new 

vocabulary items. 

 Visual aids: set of teaching tools that satisfy the needs of visual learners, e.g. pictures, 

graphs, videos, flashcards…etc.). 

 Recycling: a teaching method in which the teacher review vocabulary or skills that have 

already been taught by including them in meaningful activities in subsequent lessons. 

 Learner training: is teaching learners how best to learn. It includes encouraging them 

to think about how they record vocabulary and how to continue their learning outside 

the classroom. 

 Learner Centredness: is a new concept developed with the cognitivist theory, it 

assumes that the learner should be the centre of the learning and teaching process. The 

approach in which Ss are actively engaged, and the teacher plays the role of the monitor 

and classroom manager. 

 Chunks: are fixed or semi-fixed expressions learned and retrieved as whole units and 

employed on specific occasions. E.g. collocations such as ‘I’m fine’, ‘pretty good’, right 

away… fixed expressions used in different situations. 

 Learning strategies: account for how learners cope with learning problems, 

accumulate new language rules and how they automize existing ones. 

 Intertextuality: the level of difficulty in a written passage. 

 Skill: the effect or change that results from an instructional activity program. 

 Warm-up: are prearranged activities that are often fun and enjoyable for students. 

warm ups are typically used to make students feel at ease and to help them engage in 

the process of learning. Activities which are done at the beginning of the lesson to set a 

language environment. It sets the context of a new lesson or reviews what was taught in 

previous lessons. 

 The humanistic approach: involves learners at all levels and focuses on their 

personalities as a whole. 

 Textbooks used in the teaching of English in Morocco are mainly theme-based. 

  Humanistic activities: activities which emphasize the whole person and acceptance of 

their values and emotions. There are four methods (SW, CLL, S, TPR) in which we 

involve humanistic activities e.g. songs, plays, music to get Ss feel at ease and eliminate 

anxiety). 

 Integrated skills: language skills (listening, reading, speaking and writing), bringing 

together different language skills. 

 Intensive reading: a careful reading to obtain specific information from a text which is 

usually a short one. 

 Interaction: patterns of communication, could be verbal or non-verbal patterns. 

 Jigsaw reading: an activity which involves re-ordering a mixed-up text to find correct 

order (Ss have to see the connection between parts of the written text) it promotes group 

work, and collaborative learning among Ss. 

 Jigsaw: a structured activity that is characteristic of cooperative learning. When using 

jigsaw in the class, teachers arrange their students into groups and invite each member 

of these groups to look for different information about the same topic. Students are then 

required to share the information they find with the members of their group. The activity 
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promotes peer-teaching, group work, and fosters the acquisition and development of 

various social and communicative skills. 

 Mixed-ability class: a group of learners whose proficiency levels are different, 

(beginners, advanced, low/high intermediate). 

 

 Micro-teaching: a teaching situation which has been reduced in terms of ‘duration’ of 

the lessons, class size… this type of teaching is often used in training situations. (e.g. 

teach vocabulary ‘body parts’, we focus on one activity. 

 Monitoring: while Ss are doing a task often in groupwork/ in pairs, a teacher walks 

around the class, checks their mistakes, help them, also answer their enquiries. After 

assigning a task, the teacher moves around the classroom to check whether Ss are on 

the task or not. 

 Lexical items: a group of related words, or a word family. E.g. furniture: chair, table, 

tv, sofa…etc.) 

 Accuracy: the ability to produce language in grammatically correct way. Talking 

without making mistakes in grammar. (precision in communication). 

 Fluency: the ability to produce language easily to communicate quickly, but not 

necessarily with grammar correctness.  (speaking without paying attention to grammar 

mistakes). 

 Feedback: In teaching, feedback refers to comments or other information that learners 

receive concerning their success on learning tasks or tests, either from the teacher or 

other persons, feedback can either be written or oral. Comments, information that is 

given to learners about their spoken or written performance, or task, test, or to trainees 

or teachers about their teaching. 

 Elicitation: a procedure where a teacher gets learners to produce language, draws 

information out of the learners. It is also considered a subskill by which the teacher 

guides Ss to find the target word instead of giving it to them. (through asking guided 

questions and let Ss find the answer). This is based on the discovery approach: Ss 

discover vocabulary items by themselves= constructivism: Ss should construct 

knowledge by themselves. “asking Ss to provide information and examples based on 

what they already know. 

 Group Dynamic: the way a group of people interact with each other. 

 Body language: non-verbal communication, the way someone communicates a 

message with their body. For instance, eye contact, facial expressions, gestures, miming. 

 Cloze: a technique used commonly in teaching reading and listening where words, are 

removed from a text and replaced by gaps. 

 Brainstorming: collecting together ideas very quickly without judging whether the 

ideas are good and relevant or not. (in writing), jotting down whatever ideas coming to 

the mind of the teacher or Ss. 

 Facilitator: an assistant to or a guide of a group who helps the group to find their own 

answers rather than providing them with the right ones. 

 Concept Checking: in teaching vocabulary, a technique in which teachers check the 

learners’ “comprehension of a new concept by asking related question”, a teacher 

checks if the Ss have grasped the newly presented structure or vocabulary items. 

 Information transfer activity: an activity in which a learner has to move information 

from one place to another. E.g. Ss have to complete a table according to information on 

a map. 

 Testing tools: the means of assessment a teacher uses to assess Ss’ performance. E.g. 

quizzes, cloze tests, multiple choice tasks, exercises, presentations, portfolios… 
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 Norm referenced test: a type of tests in which the performance of a learner is related 

to the overall performances of other competitors, e.g. master program/ teaching exam.  

 Criterion referenced test: a type of tests whose grading criterion is specified at 10/20, 

e.g. bac exam. 

 Holistic scoring: the teacher gives Ss overall assessment score for the paper as a whole, 

e.g. writing, based on the teacher’s impression. 

 Analytic scoring: a teacher provides Ss with at least a rating score for each criterion, 

(spelling, grammar, spelling, relevance of ideas…). 

 Rubrics: the criteria upon which Ss performance is graded. 

 Item: generally, it is a sentence or an element used in a test and is intended to test 

students’ ability, e.g. instruction in each question: filling the blanks with the correct 

words, choose the best titles…). 

 Standard: is both a goal and a unit of measuring progress toward that goal.  

 Input: is the verbal or written language students are exposed to while learning a new 

language. It is usually contrasted with language output, which is students’ use of 

language productively in its oral and written forms. 

  Input (i+1): in Krashen’s theory of SLA, “i” represents a learner’s current level of 

 competence, and “i + 1” the stage just beyond it. According to Krashen, learners of 

language. 

 must be exposed to language input that is slightly beyond their level. 

 Intake: refers to the language that learners internalize (take in) while being exposed to 

language input. (during the explanation of a teacher, Ss take vocabulary words, or a 

structure, what Ss take in each lesson explanation). 

 Circumlocution: when the learner is using many words instead of one to explain an 

idea. In short, giving extra details to transmit the message. 

 Metalanguage: the language is used to talk about language. (learning theories = we use 

metalanguage). 

 Previewing/ Surveying: looking at the pictures provided in the text, reading titles and 

subtitles to get the general idea of the text.  

 Inferring: guess about something from a text. Ss get it from their understanding of the 

text. (reading between the lines) something that’s not mentioned in the text. Using what 

you know to make a guess about what you do not know. 

 Skimming/ reading for gist: quick reading of the text to get the main idea.  

 Scanning: reading the text thoroughly to find a specific information. 

 Predicting: previewing the text and give anticipations on what the text will be about. 

 Top-down: is a language process strategy that relies on students’ ‘prior knowledge’ = 

Schemata in understanding new texts or scripts. 

 Bottom-up: is a language processing strategy that is commonly used in reading. In it, 

students start with analysing the smallest units of language; words, sentences, and 

chunks, and try to understand the text on the basis of these linguistic units. 

 Contextualization: using vocabulary items in a meaningful context. 

 SQ4R: it is a reading strategy that involves five stages; Surveying the text in search of 

a gist, asking questions, reading and answering the previously-asked inquiries, reciting 

the main ideas or points of the text, reviewing the main ideas of each section of the text 

and the main ideas of the text in its entirety, and reflecting about the significance of the 

text to you. These five stages are abbreviated as SQ4R. 

 Brainstorming: when learners generate ideas about the topic. 

 Editing: is when learners work on their writing products to correct spelling, punctuation 

and grammar mistakes. It can be self-editing or peer-editing. 
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 Checklist: a list provided by the teacher to identify the areas Ss should focus on while 

correcting their mistakes. 

 Schemata: refers to leaner’s existing background and knowledge. It is a term best 

described by Guy Cook (1989) as “our pre-existent knowledge of the world”, the plural 

form is schemes. 

 Schemes: every child is born with innate cognitive structures that enable him/her to 

interact with the external world. E.g. biting, sucking, throwing, banging… 

 Scaffolding: refers to a variety of instructional techniques used to move Ss 

progressively toward stronger understanding and ultimately greater independence in the 

learning process. To put it differently, it means assistance, help and support and 

guidance that teachers provide for learners in order to accomplish a task, activity, 

exercises, instructions, pictures, example of any material which help Ss understand a 

certain task. Supporting learners in solving learning problems. (provide Ss with support 

throughout their learning). 

 Zone of Proximal Development (ZPD): the distance between the actual development 

level and the level of potential development. In other words, it is a gap between what Ss 

know and what they don’t know, in which point the teacher should give tasks. So, the 

lesson should be challenging and should be slightly higher than their current level of 

understanding (it has to be in the ZPD). In short, tasks given to Ss shouldn’t go beyond 

their zone of proximal development. 

 Adaptation: is the process of adjusting schemes in response to the environment by 

means of assimilation and accommodation. 

 Assimilation: understanding new experiences in terms of existing schemes. All infants 

or babies have inner schemes, e.g. if we give a baby a glass, pen, laptop… s/he has 

mental schemes which dictate on him/her how s/he should deal with these objects. So, 

s/he either throw them, suck them, grasp them… 

 Accommodation: modifying the existing schemes to fit new situations. When a baby 

threw a cup, the mother would shout on him. So, s/he realizes what s/he has done is 

wrong. Hence, s/he has to adapt and adjust. 

 Equilibration: the process of restoring balance between present understanding and new 

experiences. E.g. in primary school, we were taught that 1-2 is impossible, but in middle 

school we discovered that it’s possible. So, when the teacher explains it, equilibration 

takes place. 

 Communicative Competence: As Hymes suggests, communicative competence refers 

to learners’ knowledge of grammatical competence (knowledge of grammar, 

phonology, and semantics of language), sociolinguistic competence (knowledge of how 

to use language and respond to different speech acts, such as requests. Knowledge of 

which address forms to use and in which context, you cannot say “It is funny, when you 

are in funeral), discourse competence (knowing how to begin and end a conversation), 

Strategic Competence (knowledge of communicative strategies, like; I mean and mm 

and others, to compensate for weaknesses in communication). Hymes summarizes this 

in saying that goes like this, “Knowing when and how to say what to whom”. 

 Competence:  Chomsky refers to competence as “the system of rules that represent a 

learner’s knowledge of the language”. Competence is often contrasted with 

performance. The latter is the practical use of the former. 

 Competency: is a set of skills, abilities, and knowledge that students or learners use in 

order to accomplish a particular task. 

 Reviews: while icebreakers pave the way for the learning process, reviews are generally 

used at the end of a session. They are used to reinforce key concepts or topics that were 
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previously covered. Like icebreakers, they are activities that are specifically designed 

to make the learning experience enjoyable and stress-free. E.g. in order to reinforce 

some key words that were formerly taught, a teacher may bring a ball to the classroom, 

says a word related to the theme covered, and passes it to another student, who in turn 

passes to another one and say a word, and the activity goes on. 

 Intonation:  when speaking, we change the pitch of our voices and put stress on 

particular sounds to express our emotions or attitudes. This is what is generally referred 

to as intonation. 

 Recognition exercises: are exercises in which students are required to only recognize 

the correct answers out of a variety of options. For example, “match the following words 

with their meanings, a list of meanings is provided on the side”. 

 Productive exercises: are exercises in which students are instructed to produce 

answers, instead of being given options to choose from. 

 Praise: is a mighty tool that reinforces positive behaviours in the classroom. Teachers 

usually congratulate their students for participating in the process of learning, scoring 

good grades, and for simply behaving properly. Praise, if used appropriately, is a 

powerful tool that helps increase students’ motivation and hard work. 

 Consciousness-Raising: or awareness raising, is a process that learners go through 

when they are learning a new language. Learners first become aware of the language 

(e.g. must), recognize and distinguish it when they hear it, and are able to produce it. 

 Noticing: when learners "notice" new language, for example a word, they pay special 

attention to its form, use and meaning. Consequently, it becomes part of their intake. 

 A skill: the ability to do something that comes from experience, training or practice 

(learning in the classroom). 

 A sub-skill: the ability to do something of each skill, e.g. skimming, editing, fluency. 

 Reinforcer: a pleasurable consequence that maintains or increases and strengthen a 

behaviour. 

 Negative reinforcer: release from an unpleasant situation given to strengthen a 

behaviour. 

 Presentation punishment/ reprimand: an aversive stimulus following a behaviour, 

used to decrease the chances that a behaviour will occur again. 

 Removal punishment: withdrawal of a pleasant consequence that is reinforcing a 

behaviour, designed to decrease the chances that the behaviour will recur. 

 Extensive reading: involves learners reading texts for enjoyment and to develop 

general reading skills. 

 Intensive reading: means reading in details with specific learning aims and tasks. 

 Language: is a set of rules, a code, a system of communication. Language is a system 

of sounds and words that is used by humans to communicate and express ideas and 

feelings using movements, symbols and sounds. “It is a rule-governed system”. 

One of the major functions of language is communication. 

 Communication: the activity or process of expressing ideas and feelings between the 

sender and the receiver. It is sending and receiving the information between two people 

or more. 

 Grammar: is the structure and the system of a language in general, usually considered 

to consist of syntax and morphology. “M. F. U. P.= Meaning, Form, Use, 

Pronunciation”.  

 Proverbs & Idioms: are fixed expressions which go together and are understood as a 

whole. Proverbs are didactic which means they are designed to teach people moral 

lessons. 
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 Tag Questions: inverted subject-verb expression used to confirm the content of the 

conversation. 

 Learning: is a relatively permanent change in the behaviour of an individual based on 

his/her experiences or discoveries.  

 Teaching: means to give someone knowledge or to instruct or train them. To show 

somebody how to do something, or to change somebody’s ideas. 

 Tense: is the expression of location in time of an action or state. There are three tenses 

in English: present, past and future. 

 Aspect: is the expression of duration (temporal structure of an action or state). It 

indicates how an action, state or an event is related to the flow of time. There are four 

aspects in English: simple, progressive, perfect simple and perfect progressive.  

 Exercise: is a way of practicing what has been presented, e.g. fill in the blanks, 

matching, rewrite sentences… 

 Task: is a synthetic way of handling content; it presents samples of language organised 

into the purpose for which Ss need to learn a language, but allows them to find the 

patterns or structures. E.g.: in groups an action plan which you think will bring about 

positive changes in your school. (Gateway 2, p.45). 

 

XVI. Explaining Meaning 

 One of the clearest ways of explaining the meaning of something is ‘to show it’ if we 

hold up a “book” its meaning will be instantly clear. 

 For actions, we can use ‘miming’, if we are teaching “he is running”, we can mime 

someone running. At other times, we can use ‘gestures’, we can demonstrate superlative 

adjectives by using hands and arm movements to show ‘big…bigger…the biggest’. 

Many teachers have standard gestures to explain such things as ‘the past’ (a hand 

pointing backwards over the shoulders), or the future (a hand pointing forwards). We 

can use ‘facial expressions’ to explain the meaning of a happy, sad and frightened 

expressions…etc. 

 If we cannot show something in one of the ways mentioned above, we can describe the 

meaning if the word, for example ‘a generous’: is someone who shares their time and 

their money and possessions with you. Or synonyms, like ‘nasty’ is the opposite if 

‘nice’. Other ways like ‘radish’ is a kind of vegetables. 

 If describing meaning is not appropriate, we can ‘list vocabulary items’ to explain 

concepts. E.g. if we want Ss to understand the idea of ‘caring profession’ (perhaps 

because the phrase came in a text). We can list a number of jobs such as ‘doctor’, 

‘nurse’, ‘social worker’ and ‘counsellor’ to explain the phrase. 

 As a last technique to use ‘translation’ makes it even more clear when there is 

‘adequate equivalent’. 
 

 Top-down and Bottom-up strategies 
1. Top-down strategy: from general to specific, we usually start with the main and 

important points and then we move on to details. For example, in listening Ss first listen 

to audio just to get the general ideas and meanings. Then they are required to listen in 

details with specific learning aims and tasks. 

In top-down processing, the reader/ listener gets a general view of the reading or listening 

passage by absorbing the general picture. 

2. Bottom-up strategy: from specific to general. We normally start with details and then 

later on we move to general ideas or rules. For example, in reading, the teacher adopts 

the bottom-up strategy in which Ss read the text closely, paying attention to all the words 
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and trying to understand as much information as possible. Then the teacher asks Ss to 

look for the main ideas. 

In bottom-up processing the reader focuses in things like individual words, phrases… hence, 

achieves understanding by stringing these detailed elements together to build up a whole. 

 

XVII. The difference between Syllabus & Curriculum  

The National Charter for Education & Training: is considered the very basis of the Curriculum. 

It came up with four main aims: (policy of education) 

1. Values of Islam & Moroccan identity  

2. Cultural & Ethical principle or values 

3. Values of Citizenship 

4. Human Rights 

All of these four major aims achieve three things; namely ‘economic, cultural and social 

needs’ (that we want to achieve for the Moroccan learners). Thus, for these mentioned purposes 

to be accomplished we need: ‘the Curriculum’. 

 

1. The Curriculum 

The curriculum is a set of prescriptive guidelines that are established to help the educators 

decide on the content of a course. It states the objectives, the content and the different methods, 

approaches and techniques. Etc. to attain objectives. It should also consider the kind of 

assessment to use in order to check progress. It is considered the same for all teachers. 

 It’s general, and tackles the four aims of the educational system. 

 All the subjects including English, Maths, Geography… 

 It reflects the policy/ philosophy of the educational system/ the state. 

 What Ss are expected to learn and perform at “the end of schooling” (e.g. English at 

the end of 2nd bac level). Long process. 

 If one achieves objectives of the 9th grade, common core, 1st and 2nd year baccalaureate, 

s/he achieves The Curriculum.  

 

2. The Syllabus 

The syllabus is a descriptive list of topics/ concepts… to be covered in a fixed year. It can vary 

from a teacher to another, and can be adapted to suit the requirements of a particular class. It 

gives details on schedule, assignments, projects and evaluation. It is considered a way of 

organising the course and the materials. 

 A specific subject; each subject has its own specific syllabus.  

 In English, syllabus is a Standard/ outcomes. 

 Every component (speaking, grammar, vocabulary, functions, listening…) has its 

syllabus. 

 What Ss are expected to learn or perform at the end of a specific “course” (the 

objectives/outcomes in a ‘course’), the 9th grade on its alone, common core alone and 

so on so forth. 

 

XVIII. Learning Styles 

1. The definition of learning styles 

A Learning style refers to an individual’s natural, habitual and preferred ways of absorbing, 

processing and retaining new information and skills. Learning styles persist regardless of 

teaching methods and content areas. 

Learning styles are simply different approaches or ways of learning. 

 

 Style of learning 
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Is a person’s way or approach to learning. It depends on a person’s cognitive, affective and 

behavioural characteristics. 

In other words, a style is what differentiate a person from another individual person, it is 

something unique which belongs to each learner. For example; “cooperative learning” is a 

strategy used by the teacher to divide Ss into groups so that they can work together.  

 

 Strategy of learning 
It is the actions and behaviours a person undertakes to learn. 

A strategy is a method, plan or approach, technique used by learners or teachers while dealing 

with a specific aspect in order to achieve a specific goal in a specific context.  

 

 

“Visual- Auditory- Kinaesthetic” VAK model by Gardner: 

According to VAK model, most people possess a dominant or preferred learning style. 

However, some people have a mixed and evenly balanced blend of the three styles. A person’s 

learning style is a reflection of their mix of intelligences, it’s also a reflection of their brain type 

and dominance. 

 

2. Types of learning styles 

a. Auditory learners: best understand new content through listening and speaking in 

situations such as ‘lectures and group discussion’.  

 Aural learners use repetition as a study technique and benefit from the use of mnemonic 

devices. 

 They remember by talking out loud and they like to have things explained orally rather 

than written instructions. 

 They like to read loud and often like to talk to themselves or create musical jingles to 

help them learn new materials. 

 

b. Visual learners: prefer the use of images, maps and graphic organisers to access and 

understand new information. 

 They like written instructions and prefer to take detailed notes as they listen to lectures. 

 They remember visual details with ease and prefer to see what they are learning. 

 They learn best with visual materials such as pictures, charts, videos, flashcards, 

illustrated textbooks and handouts. 

 They like to use colourful highlighters to make notes & texts. 

 

c. Kinaesthetic learners: best understand information through tactile representations of 

information. These students are “hands-on learners” and they learn best through 

figuring things out by hands (e.g. understanding how a clock works by putting one 

together). They learn through moving, doing and touching… 

 They need to take frequent study breaks. 

 They like to chew gum or to snack while they study. 

 They like to stand rather than to sit when learning something new. 

 They are explorers at heart & like to learn through active participation in what they are 

learning. 

 Kinaesthetic learner like to move around when talking. 
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d. Read & Write learners: Ss with a strong reading/ writing preference learn best through 

words. These Ss may present themselves as copious note takers or avid readers, and are 

able to translate abstract concepts into words and essays. 

 

e. Social & Solitary learning: 

Social learning Solitary learning 

 Get along well with others. 

 They are empathetic. 

 Listen and communicate well. 

 Learn from getting ideas from 

others. 

 Like working in groups. 

 Like to work individually. 

 Tend to be reflective and introspective, 

especially about their own thought 

process. 

 Have good concentration and offer a 

quite learning environment. 

 

3. The difference between Learning Styles & Multiple Intelligences 

i. Leaning Styles: emphasize preferences or how a person likes and chooses to 

approach their learning. (the way a learner prefers to learn). 

ii. Multiple Intelligence: the different natural abilities that each learner possesses. 

What they’re naturally good at, for example, some have musical intelligence others 

gave logical-mathematical intelligence… (multiple intelligences focus more on 

intellectual abilities). 

 

XIX. Didactic Lesson Structure 

a. Step One: “The hook” 

The teacher evokes a stimulus of some type such as a story, an activity or a question designed 

to engage students’ attention and interest. 

b. Step Two: “Lesson Objectives Shared” 

The teacher identifies the lesson objectives or outcomes and shows how these fit into the overall 

learning plan. 

c. Step Three: “Teacher Input” 

The teacher provides necessary information, skills, procedures… etc. 

d. Step Four: “Students’ activities” 

Students are given an opportunity to engage with content/ skills, usually through a set of 

activities in order to internalise the information or behaviours. 

e. Step Five: “Learning check” 

Actual learning against the objectives is checked through a series of formative assessment 

opportunities, the teacher ascertains needs for both support interventions and/ or extension 

work. 

 

f. Step Six: “Review” 

Students and teacher interact to summarise important points of the lesson. 

 

XX. Bloom Taxonomy  

It was coined by the American psychologist Benjamin Bloom in 1956. 

“Hierarchy of learning objectives starting with knowledge and growing in complexity to 

evaluation” 

1. Remember 

“Retrieving relevant knowledge from long term memory.” 

Recall facts and basic concepts. 
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Students are expected to retrieve information from memory, but aren’t expected to change it in 

any way. 

 Define, identify, describe, recognize, tell, explain, recite, memorize, illustrate, quote, 

list, state, repeat 

 

2. Understand 

“Determining the meaning of instructional messages”. 

Explain ideas and concepts. 

Students are building new connections in their minds. 

 Summarize, interpret, classify, compare, contrast, infer, relate, extract, paraphrase, cite, 

describe, locate, select, translate. 

3. Apply 

“Use information in new situations.” Carrying out or using a procedure in a given situation. 

Certain procedures or steps are expected to be followed in order to answer new problems. 

 Solve, change, relate, complete, use, sketch, teach, articulate, discover, transfer, solve, 

implement, demonstrate, interpret, operate, schedule, execute.  

4. Analysis  

“Draw connections among ideas” breaking materials into parts to organize and differentiate. 

Students utilize lower-level thinking skills to identify key elements and examine each part. 

 Contrast, compare, connect, relate, devise, correlate, illustrate, distil, conclude, 

categorize, take apart, differentiate, organize, question, examine, test. 

5. Evaluate  

“Justify a stand or a decision” making judgements based on criteria and standards. 

Informational sources are examined to assess their quality and decisions are made based on 

identified criteria.  

 Criticize, reframe, judge, defend, appraise, value, prioritize, plan, grade, weigh,  

6. Create  

“produce new or original work” putting elements together a novel a coherent whole. 

Learners organize information in a new or different way. 

 Design, modify, role-play, develop, rewrite, pivot, collaborate, invent, write, design, 

formulate, investigate, construct, assemble.  


